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CHAPTER I 
INTRODUCTION 
1. Statement of the Problem 
The problem of this investigation is twofold: a. to discover the 
language, grammatical, punctuation, and letter-form errors of fourth-
grade children's letters written in life outside the school, and: 
b. to analyze these errors to determine the effect of age, sex, and 
place of school attendance upon the number of errors made. Because 
of apparent overlapping in this classification, it will be well to 
define terms. Grammatical errors include incorrect usage of the parts 
of speech. Language errors include omission, repetition, redundancy, 
sentence structure, paragraphing, and miscellaneous errors not directly 
connected with the part of speech or inflection. Capitalization is 
included under the caption punctuation as in many cases the use of the 
capital is related to the use of punctuation. Letter-form errors are 
those found in the heading~ salutation, close, or signature. It is the 
belief of the writer that the investigation of such errors and their 
analysis may be an aid in selecting and grading the minimal essentials 
in an English curriculum. 
2. The Need For Minimal Essentials 
Some few years ago only select students continued in school even 
through the elementary grades. All students in high school were from 
homes in which there was a certain tradition of education, or were 
pupils of more than normal ability. The minimal essentials in English 
1 
•ere, in many cases, learned in the home where correct English was spoken 
by parents and therefore learned by dhildren. Then technical grammar was 
widely taught in the school as a mental discipline and as a preparation for 
foreign languages to be learned later. Today, with legislation increasing 
the extension of compulsory education, the school situation at secondary 
level is considerably altered. The elementary school must recognize and 
meet this new situation. 
It is not the intention of the writer to enter here upcn a discussion 
of what seems now almost a watch-word in educational endeavor, democracy 
2 
in education. The term seems to be variously understood and misunderstood. 
There are arguments for and against the increased extension of compulsory 
education. What will be the final issue of the discussion remains to be 
seen. The fact is that the situation, as it now is, must be met. In the 
present day industrial system, in our machine age, with unemployment so 
wide-spread, it scareely seems advisable to permit the adolescent to fill 
positions needed by the adult population. As long as this situation exists 
it seems imperative that all young people be kept in schools of one kind or 
another. If this is to be done, the curriculum must be organized to meet 
new needs. Before entering into a discussion of reorganization of curriculum 
it may be well to consider the place of the curriculum in education. 
Education is a work of progressive development. It assists the inborn 
capacities of the child in their earliest efforts, enlarges their field of 
action and strengthens them. If those inborn capacities are relatively 
limited, the extent of the field of action must ultimately be less. In 
every single case, however, education can and should stimulate the activities 
s ire enthusiasm for reat thin s and effect, as far as pos-
sible, the harmonious unfolding of nature in the child. Instruction, if 
rightly understood, is one of the most powerful factors in this work; it 
directly tends to form the mind, it strengthens the will by exacting effort 
and application; it guides the emotions and the imagination into safe chan-
nels, directing them towards worthy objects. Instruction properly given 
influences the whole being; hence its educative value. 
Instruction, however, will only fulfill its educative role if it remain 
a means, and if it be proportioned to the capacity of the learner at a given 
stage. The curriculum, then, is a means to an end, and should be propor-
tioned to the capacity of the learner. Now the average learner in the 
school today has less capacity than had the average learner in the school 
some years ago. Therefore, if that learner, in formative years, is to be 
saved from the paralyzing effect of failure, he must be made to succeed. 
For this, a curriculum of mimimal essentials in every field must be 
established. 
3. Importance of Letter Writing in English Curriculum 
In out-of-school situations there is probably only one branch of 
itten English used by the majority of individuals, letter writing. 
ery small children are called upon to write thank-you notes at Christmas 
r birthday time to aunts, uncles, grand-parents, and friends. This social 
ecessity increases with years and in adulthood there are few who ever 
write descriptions, expositions, arguments, or narrations 
less, perhaps, as part of the body of a friendly letter. In many cases 
positions are gained or lost because of the courtesy or abruptness of a 
letter of application. 
The writer has been working for some years as study supervisor in a 
school in which weekly letters have been a requirement in the English 
curriculum from the fourth-grade through the high-school. It is rather 
uninspiring to the individual to know that the letter on which she has 
spent her time and energy will be red-inked considerably, marked ~ 
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good, good, fair, .Q!: poor, and then consigned to the waste basket. To 
stimulate interest and make the letter situation more real a cus~om has 
been introduced of having the pupils of each grade write letters to 
companions of the same grade level in other schools in the United States, 
Canada, and various cities of Europe, Asia, Africa, and Australia. These 
letters have been sent, answers have been received in English, French, 
German, Spanish, and Italian, and now for a period of six years regular 
correspondences have been carried on. Interest in the history, geography, 
and the language of these countries bas been vi tally stimulated. During 
the recent Italo-Ethiopean War, enthusiastically patriotic letters were 
received from Italy, which letters, were translated from the Italian by the 
teacher. Letters from Heliopolis, Shanghai, Tokio, Brussels, London, 
Lyons, Marseilles, Venic·e, Palermo, Belgian Congo, and numerous o:ther 
places have rejoiced the students and given them far-away friends. Little 
gifts, views and photographs have been exchanged and a recent development 
has been a wide-spread interest in stamp collections, as packages of 
special issues of stamps are exchanged. Recently, a young Japanese passing 
through Chicago on her way to New York to study there, for the first time 
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saw a friend she made three years ago by letter. Two recent travellers 
in Europe called on friends they have made by correspondence, one in Ger-
many and one in France. A young Australian spent a week-end last September 
with her Chicago correspondent. 
So, if the science of correct letter writing is of great importance 
in the business world, the art of charming letter writing is equally 
important in the social world. 
A criticism, which has been made by several who have conducted 
research in letter writing done in life out-side the school, is that 
errors are due much less to lack of knowledge than to lack of high per-
sonal standard of usage on the part of the children. It is possible 
that if the letter writing situation in the school were made more vital 
and real there would be more transfer in excellence of personal standard 
to the out-of-school situation. So often the school letter is a 
necessary evil and is not closely connected with the real letter written 
because the writer has a message she wishes to communicate to a friend 
whose respect she wishes to hold. 
4. Letter Writing at Fourth-Graae Level 
Fourth grade may seem an early level at which to expect much 
correctness in letter writing. Children at this stage of their school-
ing probably have not a very definite knowledge of sentence structure, 
probably have only the most elementary information concerning punctuation 
usage and perhaps no knowledge at all of paragraphing. However, thought 
processes at this time are very simple and the child seldom employs a 
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complex sentence and only rarely a compound one. The run-on sentence is the 
most frequent type of error. Many of the constructions used by the child at 
this stage are rather simple, almost simple enough for the child to be fairl 
correct in his punctuation usage. Question marks, exclamation points, 
periods, the comma in a series, and other punctuation usages can be known 
by a ten-year old. Paragraphing is difficult for the fourth-grade child. 
Usually the young child does not group closely related sentences into a 
consecurive logical paragraph. 
The child at this stage does often write letters and should be taught 
as much as he can learn of the form and the mechanics, as early as he feels 
the need. In the Fourth Year Book (88) of the Department of Superintendence 
the Committee on Language and Composition reports that the child by the end 
of fourth grade should have conscious practice in writing social letters, 
telling items of interest to the receiver, and expressing himself naturally. 
This Committee lists eight outcomes under the caption Social Letters. 
They are: 
1. Tell items of interest to the receiver. 
2. Write in a conversational, chatty tone, and use 
colloquialisms and contractions, if suitable. 
5. Express oneself naturally; the letter should 
express one's individuality. 
4. Use an appropriate informal salutation. 
5. Use an appropriate close. 
6. Address the envelope properly. 
7. Place the return address in the upper left-
hand corner of the envelope. 
8. Appreciate good stationery of a size generally 
approved. 
7 
These were aims. Research shows that practice falls far short of the aim. 
Earnest effort and careful grading of the minimal essentials should improve 
the existing condition and make it possible for the young child to exoress 
himself and convey a message to a friend. 
CHAPTER II 
RIVIEW OF THE RELATED LITERATURE 
1. General Trends in English Research 
There has been in the last twenty years a multiplicity of endeavors to 
determine the minimal essentials in elementary language and grammar, to 
revise the curriculum to meet the needs of democracy in education. Few, if 
any, are yet satisfied with the English curriculum, and in all parts of the 
country, studies of frequency of usage and frequency of error are being made. 
The earliest of these studies analyzed children's classroom themes, and the 
oral errors made b,y children in the classroom. Some efforts were made to 
count the errors made on the playground and in other out-of-school situations 
More recent effort has been to determine the social usefulness of language 
situations, as well as frequency of error. There has been, too, a recent 
shift from the study of children's theme errors to the study of language 
errors mad, b,y children in informal out-of-school writing situations, 
especially letter writing. Both types of writing have been evaluated for 
curriculum construction. A review of such studies will be made in three 
sections: a. Important Frequency and Error Studies in Theme Writing; 
b. Important Frequency and Error Studies in Letter Writing; and c. 
Evaluation Studies for Curriculum Construction. Those studies which were 
made of the combined type of material will be reviewed in the Letter Writing 
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section only if letter-form errors were included in the study. Studies of 
errors in oral expression will be omitted in this survey. 
2. Important Frequency and Error Studies in Theme Writing 
9 
In the Sixth Yearbook (55) of the Department of Superintendence, Mills 
and Leonard review twenty-five studies, some of which were based on 
Elementary School work, which the authors thought would probably prove of 
genuine value to committees seeking to sraw up high school curricula in 
English. The summary of the findings is especially pertinent to the English 
curriculum at elementary level. Lack of power and uniformity in attacking 
the essential problem of expression in language, grammar, and mechanics is 
noted. The authors state that the sitaation is due to lack of agreement 
among English teachers about primary objectives of their endeavors or about 
the most desirable qualities in student themes. The application of social 
usefulness as a criterion is given as a hopeful sign. The criterion appears 
in the careful analysis of actual uses of language inside and outside the 
class room. Such analysis mark a beginning in blazing the way to valid con-
clusions about items of usage, constructions in grammar, and rules tor cap-
italization and punctuation. So far the beginning is very sketchy. Such 
are the authors' summary of findings relative to the language problem. 
McPhee (54) reports a study made in Lincoln, Nebraska, to determine 
language forms which should be taught in various classes of the elementary 
grades. A committee of teachers was asked to submit a list of language 
forms which should be taught in the various grades. The results were 
were valuable in that they showed definite short-comings in pupils: 
a. the misuse of verb and pronoun forms; b. ~ ~ of .!! double negative; 
c. the use of,!! plural subject with!, singular verb; d •• the use of!_ 
singular subject with~ ulural verb; e. the ~of the ob.1ective form !!:!, 
subject of~ verb; f. the~ of meaningless introductory words, such as 
why, then, ~' listen, and well; g. the mispronunciation of common words; 
h. the Eersistence in UEper grades of errors made in lower grades. This 
report was based on judgment rather than on carefully analyzed data. 
To find the child's actual errors, Charters and Miller (12) 
collected in Kansas City, Missouri, every bit of spontanious written work 
of all the children of the third, fourth, fifth, sixth, and seventh grades 
in the city for a period of four weeks. Besides this written work, the 
teachers and principals recorded for a week all oral errors heard in the 
class room, in the halls, or on the playground. When the tabulation of 
written errors was begun, papers from sixth and seventh grades only of 
twelve representative schools were read. After the first few schools were 
graded, there was no material different either in number of cases of error 
or in percentage. Failure to put a period at the end of a statement made 
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up thirty per cent of all errors. The error next in frequency was confusion 
of parts of speech: to, too, and two, there and their, and meet and meat, 
etc., which made up eleven per cent of all errors. The third error in rank 
of frequency was confusion of dependent and independent clauses, which made 
up nine per cent of the errors. These three errors made up fifty per cent 
of all errors in this study. 
A continuation of this study was undertaken by Betz and Marshall (5). 
ll 
The study deals with the third-grade errors in grammar and composition. 
Papers were collected and errors tabulated as before with a slightly dif-
ferent purpose. Whereas, in the first study the objective was to find both 
what errors were made and the relative frequency of the errors, in the 
second study it was chiefly the tabulation of mistakes that was desired. 
Papers were examined until no new errors appeared. Only 112 pages of 
written material were read; consequently the relative frequency of errors 
may be inaccurate. There is close correspondence between the results of the 
two reports, which would indicate that all children tend to make certain 
errors more frequently than others. The entire list of errors was divided ~ 
to three parts and classified as: a. punctuation, 55 per cent of all errors; 
b. language, 17 per cent of all errors; c. grammar, 28 per cent of all errors 
A very clear, specific tabulation of frequency of errors is given. Mistakes 
in the use of the capital, the largest single it~m listed, comprises 20 per 
cent of all errors. These errors are in the main the same as errors made 
by sixth and seventh-grade children. The writer advocates arranging errors 
in order of difficulty and apportioning them to the grades. 
Guiler (35) collected three types of children's writings: friendly 
letters, narratives of interesting experiences, descriptions of places, 
and things the children felt they could do well. The author especially 
desired spontaneity and fluency of expression to characterize these 
materials. The investigation concluded with a statement of language needs, 
not language errors. One thousand, seven hundred thirty-one writings were 
received from grades two to nine. A statistical statement of capitaliza-
tion, punctuation, and verb usage needs for each of the classes, indluded 
in the investigation, was given. Specific objectives for grades two to 
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seven were set down. The outcome of the study is threefold. a. the 
establishment of definite objectives for capitalization, punctuation, verb, 
and pronoun usage; b. the formation of diagnostic tests and charts for 
each pupil to locate short-comings; and c. the development of self-t•:>aching 
exercises. 
A series of three studies is reported in the English Journal. Ruhlen 
and Pressey (72) undertook a comparative evaluation of the various rules 
for punctuation to determine which usages in punctuation it is most 
important a pupil should learn. Frequency of occurence was the criterion 
adopted as a satisfactory measure of the importance of usage. The study 
consists of a systematic accounting of all punctuation in one hundred 
business letters, fifty professional letters, one issue each of World's 
Work, Scribner's, Atlantic Monthly, New Republic, New York Times, Ohio 
State Journal, Columbus Despatch, and Cincinnati Enquirer. Every tenth 
page of the magazines, the first page of the newspapers, and the body of 
the letters only were included in the report. Frequency of occurrence 
in each type of material was statistically presented for: a. full stops, 
that is, terminal punctuation; b. stops within, that is, comma, colon, 
and semi-colon; and c. special marks, such as hyphen and quotation marks. 
Comparative importance was evaluated and rules derived. 
Pressey (67), adding to this material twenty more letters and a number 
of theme papers, tabulated the frequendy with which capitals are used for 
various purposes. Papers from grades seven to twelve were studied to 
determine the comparative difficulty of these capitalization practices. 
Tables present the frequency of error for each grade. Suggestions were 
drawn up. The use of the capital at the beginning of a sentence was the 
15 
most frequent error, but the writer states that the violation is due to lack 
of sentence sense rather than to lact of knowledge of the rule of punctuation 
In a third study, Pressey (68) classified and tabulated errors in 980 
regular class work compositions of grades seven to twelve to determine the 
relative frequency of different errors in sentence structure. He noted an 
apparent lack of improvement from grades seven to twelve. An important 
comment of the writer was that in many cases the meaning of a statement 
was too obscure to be understood; therefore, correctness of structure 
seems more important than capitalization or punctuation. It was noted: 
a. that a few common types of errors persist; b. that one half the errors 
are stringy sentences and sentences with omitted words or phrases; and c. 
that faulty reference of pronouns and redundancy are common. 
A similar series of studies is reported in the Teachers College Record. 
Symonds and Lee (85) begin with a very strong statement: 
Anyone who stops to look over the course of 
study in language in our schools through the ele-
mentary and high-school levels is impressed with 
the chaotic condition revealed. There is almost 
no progression. The same topics, punctuation, 
the sentence, description, and narration, choice 
of words, appear regularly and monotonously at 
all stages of the instruction. One conversant 
with the field may pick up an untitled course of 
study in language and find himself unable to 
assign correctly its place in the school curriculum 
within three or four years. 
(85:461) 
The authors then attempt to describe exactly how pupil's learn to express 
themselves in writing. The immediate purpose was to determine how children 
learn to punctuate as they go through school. Six hundred sixteen composi-
tions, which has been accurately rated on the Hillegas Scale, were analyzed. 
In establishin standards of correct usa e the two extremes, that of the 
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purists, who adhere to strictly classical rules of punctuation, and that of 
the modern tendency of editors and business men to dispense with traditional 
punctuation, were avoided, and a middle course was chosen. Both "open" 
and "closed" forms of punctuation in headings of letters were considered 
correct. Judgment was the final arbiter in many cases. Clearness was the 
criterion. 
The findings are presented in three ways: a. The schedule with the 
total usages, omissions, and errors is given and the findings are compared 
with those of previous investigations, of Willing, Stormzand and O'Shea, 
Lyman, and Johnson; b. Graphs are given which show the progress of learning 
as the quality of composition improves, and the pupil moves through the 
school grades; and c. The omission and error items are ranked according to 
frequency for each grade from the fourth through the twelfth to serve as a 
basis for the curriculum in those years. In tables, the counts of all 
investigators have been reduced to the number of occurrences per ten thou-
sand words. Seven charts are given, showing how punctuation improves with 
the Hillegas Scale and as pupils progress through school. 
Later Symonds and Lee (84) made a parallel study in capitalization. 
e procedure consisted of analyzing compositions which had been care-
ully rated on the Hillegas Scale. The key for tabulating usages, omissions 
was derived from Willingt's Valid Diagnosis in High School Composi-
The findings are presented in two tables and three charts. In Table I 
e findings are compared with those of five other studies by Willing, 
tormzand and O'Shea, Pressey, Johnson, and Lyman. In Table II the rank 
rder of omissions and errors in capitalization are presented for each grade 
rom the fourth through the eighth. The three charts present the improvement 
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in usage of capitals in all grades from the fourth through the twelfth. Find 
ings agree with those of previous studies. 
Symonds and Daringer (85) make a detailed analysis of errors in 
sentence structure in compositions selected from Composition Scales, so 
arranged as to show improvement in sentence structure as one passes to 
writing of better quality. The error key with a few changes and additions 
was taken from Willing's Valid Diagnosis in High School Composition. 
Findings were presented in two tables and six charts. A statement of the 
writers concerning the significance of sentence structure is interesting: 
Growth in the power to form complete, concise, 
balanced, consistent sentences is an index of the 
growth in clear and accurate thinking. 
(85: 50) 
Wiswall (105) undertood a study to arrive at some definite conclusion 
with regard to the weaknesses in sentence structure in the 
four types of work, with the hope that some practical suggestions for the 
development of sentence power may be deduced. She obtained from two hundred 
eighth-grade pupils four compositions: a reproduction, a narrative, a 
simple exposition, and an elementary form of argumentation. A variety of 
topics was submitted to the pupils in each of the four types in order that 
they might select those of real interest to themselves and write freely. 
The eight hundred compositions were scored, and tabulations were made for 
each type of composition under the following headings: a. classification 
of sentences; b. the use of independent clauses; c. classification of 
connectives in independent clauses; d. the use of dependent clauses; 
e. classification of connectives in dependent claus:::s; f. number and 
percentage of cases of comma-splice sentence and the non-sentence. She 
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draws six conclusions from the study: a. the type of topic assignment does 
not affect, to any great extent, the kinds of sentences used. b. The com-
plex structure of the sentence is, in many cases, a complexity due to con-
fused thinking and lack of ability to recognize violation of unity and of 
clause construction. The development of ability to handle the dependent 
clauses is one of the most important factors in the improvement of composi-
tion work. The use of clear, concise, simple sentences should be encouraged. 
c. There is over-use of connectives ~ and but in compound sentences and too 
infrequent use of for and yet. The use of the two latter should be encour-
aged. d. In complex sentences there is slight use of though, although, ~ t' 
though, and other good connectives. Their use should be encouraged. e. The 
comma-splice error is most common in reporduction. f. Cases of non-sentence 
are most frequent in argumentation. 
Later Wiswall (106) made a follow-up study, an attempt to eliminate the 
comma-splice or run-on sentence error and the non-sentence error from the 
written composition of eighth-grade pupils through the use of sentence-
recognition drills and proof-reading exercises. Three considerations were 
involved in carrying on this work: a. Has improvement been made under 
ordinary methods of teaching? b. To what extent are outstanding weaknesses 
due to a careless "English habit" or lack of an "English conscience", and 
to what extent are they due to ignorance of what constitutes a sentence? 
c. Is the use of sentence-recognition drills and proof-reading exercises an 
effective method of eliminating the run-on sentence and the non-sentence 
from the written composition of eighth-grade pupils? 
Sentence structure in four types of composition was reported in 
Wiswall's previous study. Composition topics were again assigned to thirty-
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six eighth-grade pupils, and were administered in precisely the same manner 
that was used in her first study. The papers were scored in exactly the 
same way. The results showed that under ordinary methods of teaching little 
is being done to eliminate the comma-splice error and the non-sentence error. 
The class was divided into two groups of approximately equal ability. 
Group B continueq to work under ordinary methods of instruction. Group A, 
the experimental group, was given sentence-recognition drills. A period of 
three weeks was given for intensive drill on specific errors. Retesting 
showed results decidedly in favor of the experimental group. Wiswall con-
cluded that the experiment furnishes proof that run-on sentences are due to 
careless "English habit", non-sentences are due rather to lack of knowledge. 
The study also gave evidence that sentence-recognition drills are an aid 
to eliminating the run-on sentence. 
The general opinion of those who hold to the ordinary method of 
instruction is that, although results are not as quickly obtained, they 
are more permanent and solid when the mechanics of sentence structure are 
fully understood than when sentence structure has been learned through 
recognition drills. Wiswall carried on this experiment over a period of 
three weeks. It is passible that an experiment over a longer period of 
time might lead to different conclusions. 
Sunne (82) studied the work of 4237 children of Louisiana and 
4581 children in New Orleans schools to determine the effect of locality 
on language errors. He concluded, after comparing results with those of 
other studies, that the larger groups of syntatical errors occur in the 
same order in different localities and that there are few errors that are 
peculiar to local communities. 
5. Frequency and Error Studies in Letter Writing 
Realizing that written English is used in adult life by the majority 
only for letter writing, there is at present a tendency to study specific 
errors in letter writing, to effectively teach this unit to children in the 
elementary grades. 
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Johnson (44) made a study to determine standards by which a good letter 
may be judged, and an analysis of the defects of students' letters. He 
examined one hundred fifty letters contributed by women of recognized 
leadership, and one thousand letters from freshmen women. He noted seven 
characteristics of these letters: courtesy, informality, humor, optimism, 
good form, o~inions about events, and cent~rs of organization or grouping 
of material. He then examined two hundred fifty social letters and seven 
hundred fifty business letters of high-school students. He offers six 
criticisms of these letters: a. lack of thoughtfulness and consideration, 
and a tendency to focus on self; b. superlative gush; c. slangy phrases, 
beheaded sentences, nicknames and familiar epithets, unrestrained treatment 
of personal experiences, over-indulgence in "emotional superlative"; 
• inferior humor shown by interpolated laughter, the comedy of "tragic" 
occurrences; e. absence of opinion--a catalogue of "she-dids" and "we-wents"; 
f. lack of organization and a tendency to "tell everything", showing no 
conception of the value of dominant themes. The author does not state to 
hat extent these characteristics may be due to a temporary tendency often 
pparent in the high-school girl. 
Ashbaugh (1) was convinced that the real measure of our teaching is 
the child does when he is "on his own"; his habitual reaction when he 
is thinking about something else; the standard he considers sufficient 
when he knows he is to be judged only by his peers. These, he felt, are 
crucial measures, borne when teacher and pupil are no longer among the 
) 
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stimulating factors. To study the child's reaction out of school, he analyze< 
three hundred letters of seventh, ninth, and twelfth-grade students to 
locate misspellings, as well as punctuation, grammar, and letter-form errors. 
The writer states that the results are due much less to lack of knowledge 
than to lack of high personal standard of usage on the part of the child. 
He drew up the following conclusions from his study: a. Most letters were 
written by girls to girls. b. Seventh-grade letters were written from a 
sense of duty, while twelfth-grade letters were written because the writer 
had a message she wished to convey. c. The length of letters, that is, 
the number of words, length of sentences, and length of lJaragraphs incr9ased 
from seventh to twelfth grade. d. Paragraph construction improved from 
seventh to twelfth grade but was never good. e. Punctuation was constantly 
omitted. f. There was an average of six misspelled words in seventh-grade 
letters, and an average of four in twelfth-grade letters. 
Fitzgerald (28) made an investigation to determine the vocabulary, 
discover the spelling errors, and point out the situations of children's 
letters written in life outside the school. For this purpose he collected 
5184 children's letters. There ~ere thirteen general types of social letters 
and eighteen classes of people to whom letters were written. Most of these 
letters were of a friendly nature and concerned experiences, activities, 
and events of the lives of the writers. There was a noticeable lack of 
letters of congratulation, greeting, ~pathy, and condolence in the 
collection. The writer found little difference between letters of boys and 
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girls. Rural children wrote proportionately more about school, the weather, 
and animals, and proportionately less about experiences, activities, and 
events of life than did city children. There was little difference in the 
letters of children at the various age levels. The findings of this inves-
tigt:tion were presented in twenty-three tables. The author drew up the 
following brief summary of suggestions pertinent to child letter writing: 
1. The child should realize that a long letter is 
not necessary; a brief letter may be better. 
2. The child should see the value and beauty of 
honesty and sincerity in letter writing. 
5. The child should understand that his own experiences 
and activities are interesting to his friends. 
4. The child should recognize the obligations involved 
in the various specific occasions which demand 
letter writing. 
5. The child should come to write sensitively and 
helpfully in the situations which call for 
expressions such as condolence. 
6. The child should develop a style of his own. 
7. The child should come to see the possibilities 
for happiness both in writing and in receiving 
letters. 
(28:195) 
Kremer (47) made a study of 611 letters, written by sixth-grade 
children, to determine types and frequencies of errors. The most frequent 
error was punctuation, which comprised 41.8 percent of all errors; capitaliza 
tion ranked next and comprised 14.7 per cent of the errors; and sentence 
structure ranked third and comprised 12.5 per cent of the errors. She found 
also that 90.5 per cent of the letters were not correctly placed on the page, 
and that the majority of the letters were untidy and illegible. The 
writer characterized the written composition of sixth-grade children as 
follows: a. Lack of mastery over a very few language specifics is respon-
sible for the multitude of errors which appear. b. Lack of sentence 
consciousness is evident from the number of incomplete, run-on, or ambiguous 
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sentences; c. Carelessness is responsible for many of the errors. She 
advocates the building of right attitudes and the sense of pride in workman-
ship in English. 
Geoghegan (29) inve~tigated composition, let~er-form, and word usage 
errors in letters written by fifth-grade children in life outside the school. 
In this study also the most frequent error was punctuation which included 
40.1 per cent of all composition errors. Closing errors comprised 26.5 per 
cent of all letter-form errors. The writer noted lack of sentence sense 
on the part of fifth-grade children which was evidenced by their tendency 
to use run-on, ambiguous, and redundant sentences. She advocated drill on 
sentence sense as a possible aid in the development of paragraph conscious-
ness and an understanding of paragraph construction. Many of the errors 
were the consequence of negligence and many more were the result of ignor-
ance of the simplest skills of writing. Attention to findings should be of 
value in directing well-ordered remedial work and in planning preventive 
measures for better composition. 
These are some of the studies of frequency and error in compositions 
written in school or in life outside the school. Several attempts have been 
made to evaluate the results in an effort to offer suggestions for cur-
riculum construction. 
4. Evaluation Studies for Curriculum Construction 
In the Third Yearbook (15) of the Department of Superintendence 
Charters summarizes a study of necessary language skills by Searson, a study 
of ob"ectives in En two error studies b Sunne and 
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Johnson, and indicates the value of such material in constructing a cur-
ruculum by further summarizing the work of Bobbitt on curriculum construction 
In the Sixteenth Yearbook (16) Charters set about to describe and 
illustrate a method of constructing a grammar curriculum upon the basis of 
the errors of school children, and to give a descriptive survey of several 
studies of the language errors of children which had appeared before the 
time of writing. He surveyed eight studies of oral errors and four studies 
of ~Titten errors which had appeared almost simultaneously in widely sepa-
rated geographical areas: Kansas City, Northern Illinois, Boise, Cincinnati, 
New York, Texas, Columbia, and Detroit. After comparing the findings of the 
various studies and drawing up an outline of a curriculum of minimal 
essentials in grammar, the writer concluded with four comments: a. The 
strength of these studies lies 1n their method of attack; they seek to 
obtain first hand information about the errors of children. b. The tech-
nical difficulties encountered are many, yet these studies point clearly . 
to the possibility of obtaining a classification of errors and an evaluation 
of frequency which for practical purposes will prove both adequate and 
valuable. c. The similarities of frequency in errors in cities widely 
distributed geographically indicate that a large proportion of the errors 
of school children are national rather than sectional errors. d. Studies 
of oral errors sufficiently accurate for practical purposes can be made so 
easily and with so little labor by a corps of teachers that any school may 
determine what its detailed errors are and thereby give to its corps the 
enthusiasm that comes from the attack upon the practical and immediate 
problems. The writer also discusses five points of view for determining 
minimal essentials in a course of study and explains how to select a 
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curriculum from each point of view. The five points of view referred to 
are: a. discipline of mental activities; b. a knowledge of the structure 
of thought as exhibited in a sentence; c. the understanding of literature; 
d. the improvement of speech through the artistic use of grammatical con-
struction; e. the improvement of speech through the elimination of errors. 
Stormzand and O'Shea (81) studied compositions from the fourth-grade 
up to adulthood, and also letters, newspapers, and books by such authors as 
Macaulay, Wright, Stevenson, and others, to det":rmine the content of grammar 
from the frequency of various forms and constructions. The findings were 
compared with those of the Kansas City error study of Charters and Miller, 
and an analysis of ten language texts. The conclusions drawn from the 
study were numerous: a. Wide variations were among different tex~s in the 
treatment of the same topic. b. Marked inconsistencies were found in most 
of the texts as to relative values. c. No subject in the elementary cur-
riculum has been more changed and revised in recent years than the course of 
study in grammar. d. Very little basis was found in careful investigation 
for the changes that have been made. e. There has been a reduction of 
fifty per cent in the amount of technical grammar in text books during the 
last forty years, and great increase in the use of practice sentences. 
f. The last few years of the elementary school and the first few years of 
the high school are a critical period for language mastery. g. The con-
clusions from this study enforce those from previous error studies as to the 
wisdom of eliminating much of the technical grammar. h. It is fundamentally 
important to determine the content of an English grammar course from the 
relative frequencies of usage. i. It is important to consider the error 
~otient. the ratio of error to chance, in determining the significance of 
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an error. j. There are detailed recommendations for grammar content. 
Harap (54) presents a composite of thirty-three investigations of 
written and oral errors made by pupils. He claims no one of the investiga-
tions is complete or comprehensive due to one of several causes. It may 
have failed to include a sufficiently large number of persons. It may have 
been limited to a locality which revealed certain unique errors and failed 
to reveal others. The treatment of data may have concealed certain specific 
items. The writer feels his investigation, though not an original contribu-
tion, has several advantages over preceding lists. First, it is more com-
prehensive than any preceding list of common grammatical errors; second, 
each error is given specifically, that is, as it should be treated in class 
work; third, nearly every error is followed by a specific illustration. The 
frequency of occurrence of these errors is not given because of the lack of 
uniformity in recording them by various investigators. He offers a list of 
one hundred six items, logically arranged and enumerated, which should be 
treated as separate units of instruction; forty-four are concerned with the 
verb; twenty treat of the pronoun; six are concerned with the preposition 
and conjunction; sixteen are concerned with the noun; fifteen treat of 
punctuation, and five of capitalization. 
In the introduction to its chapter in the Fourth Yearbook (88) of the 
Department of Superintendence, the Committee on Language and Composition ;t&t 
that adequate information upon which to base a course of study in elementary 
language and composition is lacking. The report attempts to present an out-
line of suggestive material which is based upon a combination of scientific 
research and expert opinion. It was the hope of the Committee that the 
on 
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in the field, while scientific investigations more comprehensive than we have 
hitherto had in language and composition are being developed. The report is 
divided into five sections:. a. The ultimate outcomes in language and com-
position, b. The outcomes by grades, c. General life situations in which 
language is used, d. Some language situations likely to arise from content 
subjects and school activities; and e. Illustrative lessons. 
In stating outcomes by grades as early as grade three, the Committee 
states the child should have conscious practice in writing social letters, 
telling items of interest to the receiver, and expressing himself naturally. 
The Committee then lists the·eight outcomes under social letters, which have 
been given ~ Chapter I of this work. 
The Committee further reports by the end of grade four the child should 
have conscious practice in writing business letters, and also in writing 
formal notes, observing the outcomes necessary to meet their particular 
needs. The outcomes listed by the Committee under the caption, business 
letters, are: 
1. State the business of the letter clearly. 
2. State the purpose of the letter in the 
first sentence. 
5. Discriminate in the choice of words, and 
avoid colloquialisms and contractions. 
4. Maintain a courteous tone throughout the 
letter. 
5. Express oneself naturally; the let·t.er 
should be an expression of personality. 
6. Be as brief as possible. 
7. Use an appropriate form of address. 
8. Use the correct form of heading. 
9. Use an appropriate formal close. 
lO.Sign the name in full and do not omit date. 
11. Appreciate good quality of stationery. 
12. Know the approved size for business purposes 
15. Address the envelope properly. 
14. Use the proper titles and initials of the 
person to whom the letter is sent. 
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15. Observe the form suggested in this course 
of study. 
(88;24~): 
Especially valuable in this report is the long li&t of habits, skills, 
attitudes, and appreciations that seem socially desirable. Those pertinent 
to this study are given above. 
These are some of the studies of language errors in elementary grades. 
Much remains to be done in the field of out-of-school writing situations. 
There is especially need of organizing and grading a course of study in com-
position to meet the needs as revealed by scientific research. If the con-
elusions of many of the writers are valid it would seem that one of the great-
est needs is to motivate the children, as carelessness and a tendency not to 
transfer school learning to out-of-school situations seem to be the basic 
causes of such error. 
CHAPTER III 
PROCEDURE 
1. Collection and Sorting of Letters 
The letters used in this investigation were collected through the co-
operation of teachers and principals in schools over a wide geographical area. 
The original collection (28) comprised approximately forty-two hundred 
letters written by fourth, fifth, and sixth-grade children. On these 
letters the contributors were asked to indicate the writer's age, sex, grade, 
and place of school attendance. In the present i~vestigation seven hundred 
thirty fourth-grade children's friendly letters were used. 
These seven hundred thirty letters were sorted into twelve groups as 
indicated in TABLE I: urban boys, nine years old, wrote 65 letters; urban 
boys, ten years old, wrote 19 letters; urban boys of other ages wrote 42 
letters. Thus urban boys wrote 124 letters. Urban girls, nine years old, 
contributed 165 letters; urban girls, ten years old, contributed 75 letters; 
urban girls of other ages contributed 76 letters. A total of 516 letters 
were contributed by uTban girls. Rural boys, nine years old, wrote 47 
letters; rural boys, ten years old, wrote 20 letters; rural boys of other 
ages wrote 20 letters. Thus rural boys wrote 87 letters. Rural girls, nine 
years old, contributed 110 letters; rural girls, ten years old, contributed 
45 letters; rural girls of other ages contributed 50 letters. A total of 
205 letters were contributed by rural girls. 
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TABLE I 
Classification of Fourth-Grade Life Letters 
According to Age, Sex, and Place of 
School Attendance 
Age 9 10 Others Total 
Urban Boys 65 19 42 124 
Urban Girls 165 75 76 516 
Rural Boys 47 20 20 87 
Rural Girls 110 45 50 205 
Total 585 157 188 750 
Letters were thus grouped to permit a comparison of the type and 
quantity of errors in letters of urban children with those in letters of 
rural children, and also a comparison of errors in letters of boys with 
those in letters of girls. The age classification was made to discover 
whether younger children in fourth grade, who for the most part must be 
more intelligent than their older classmates, made fewer errors than the 
older children in fourth grade. 
It is of interest to note that in this collection of letters there 
were many more letters of fourth-grade children, nine years old, than of 
children of other ages. If we consider six to be the average age of 
children beginning first grade, the majority of fourth-grade children are 
ten years old. The only apparent reason for this discrepancy is that 
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children accelerated a year or more are the children most inclined to write 
letters spontaneously and without undue parental persuasion. 
2. Construction of ~ Check List for Tabulating Errors 
Various sources were consulted as an aid to the writer in drawing up a 
check list for tabulating errors. Representative Courses of Study were 
examined, chief of which were: 
Chicago Course of Study in Composition (17) 
McBroom: Course of Study in Written Composition 
for the Elementary Grades (55) 
New York Course of Study in English (56) 
Philadelphia Course of Study in English (62) 
A number of Tests and Drills were also studied, especially: 
Briggs, English Test (6) 
Brueckner, King, Language Test (7) 
Charters, Diagnostic Language Test (15) 
Greene and Ballenger, Iowa Elementary Languag~ Tests (52) 
Kelley, Ruch, and Terman, Language Usage Tests (45) 
Kirby Grammar Test (46) 
Otis and Orleans, Language Usage and Grammar Tests (61) 
Pressey Diagnostic Tests in English Composition (65 - 66) 
Torgerson Grammar and Language Usage Tests (89 - a~) 
Unit Scales of Attainment in English (20) 
Wilson.Language Error Test (104) 
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Other sources which were of help in drawing up this check list were: 
Charters, Cowan, and Betz: Essential Language Habits (14) 
Dow: A Review of Grammar (24) 
Enderson: Modern English (26) 
Ferris and Keener: Essentials of Everyday English (27) 
Gioghegan: Composition and Letter-Form Errors in 
Fifth-Grade Children's Life Letters (29) 
Harap: The Most Common Grammatical Errors (54) 
Hodge and Lee: Elementary English (57) 
Hosie and Hooper: American Language Series (58) 
Jeschke, Potter, Gillet: Better English (42) 
Kremer: A Study of Errors in Letters of Sixth-
Grade Children (47) 
O'Rourke: Self Aids in the Essentials of Grammati-
cal Usage (60) 
Reigner: Using Punctuation Marks (71) 
Salisbury and Leonard: Making Sense (75) 
Schock: Grammatical Essentials (74) 
Sisters of St. Dominic: Essentials of Everyday English (81) 
Stormzand and O'Shea: How Much English Gr~~ar (81) 
Ward: MOS Books (98 - 101) 
Ward and Moffett: Junior Highway to English (102) 
Of these check-list references Geoghegan and Kremer were followed 
more nearly than others, as it was the intention of the v~iter later to 
tabulate a comparison of the findings of these three studies. The clas-
si.t'ication and grouping of errors were, howevr-:Jr, the wri tar' s own as 
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tables seemed more concise and more easily read when errors were grouped 
under a number of headings and subheadings. Thus it seemed advisable to 
group errors under the four headings: language, grammar, punctuation, and 
letter-form errors. Each of these was further divided into a number of 
subheadings. The check list for the classification of errors with examples 
of the errors, which are not already self evident, follows. The examples 
given were taken from the letters. 
Check List for the Classification of Errors 
A. Language errors 
l. Mistakes in the use of paragraphing 
Division needed 
Indentation needed 
Unnecessary division 
Every sentence a paragraph 
2. Mistakes in sentence structure 
Incomplete sentence 
When we have church or service. 
Run-on sentence 
Example: We have a dog too it is brown his name is Prince. 
Redundant sentence 
Example: Please answer this letter right away and then I will 
always answer every one of your letters right away 
as soon as I get them. 
Ambiguous 
Example: 
sentence 
I just found your address in my stationery box and I 
just had to write. My brother is going hunting. It's 
too bad I didn't find this before or I would have 
written sooner. 
Double subject 
Example: Mary and Jane they were both sick. 
Misplaced modifier 
Example: We all went to town but we stayed there and Father 
and John went to Miles City only. 
5. Miscellaneous errors 
Double negative 
Example: I don't have no friends hardly there. 
Unnecessary abbreviation 
Example: I rec'd. your letter. 
Homonym error 
Example: I haven't anything to do so I thought I would right 
to you. 
Word incorrectly used 
Example: I don't like Arithmetic through. 
Unnecessary repetition 
Example: This is what I got for Christmas, I got some handker-
chiefs, I got a doll, I got some perfume. 
Number not written out 
Example: I am nine years old, have 2 brothers and 1 sister. 
Word omission 
Example: I will write you a few lines to let you know we 
are all find and hope the same. 
Slang, V'lllgarism 
Example: He gives me a pain in the neck. 
Interpolated laughter 
Example: You should have seen himt ho, ho. 
Unnecessary word 
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Example: I'll answer all right as soon as I get your letters too. 
Syllabication 
Example: I was very glad to see my au-
nt and cousin. 
Nonparallel structure 
Example: I like to skate, swimming and playing with dolls. 
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B. Formal grammar errors 
1. Mistakes in the use of verbs 
Present tense for past tense 
Example: When Grandma come we had a good time. 
Past tense for present tense 
Example: Whenever she asked me a question I only shake my head. 
Confusion of present and present progressive 
Example: I finish the letter because I have to go to bed. 
Wrong sequence 
Example: He would pass if he is not sick. 
Error in auxiliary 
Example: I wish I have been with you. 
Confusion of past tense and past participle 
Example: I must close now for I have ran out of news. 
Infinitive needed 
Example: I was too tired and didn't get up. 
Error in person 
Example: I wish you was with me now. 
Error in number 
Example: How is Mary and Bobbie, and your Father and your Mother. 
2. Mistakes in the use of nouns 
Wrong plural 
Example: We have two new calfs. 
5. Mistakes in the use of pronouns. 
Case of the personal pronoun 
Example: Mother went with John and I. 
Case of the relative pronoun 
Example: The man who you saw is my uncle. 
Case of the possessive pronoun 
Example: The little doll was her and the big one was my. 
Indefinite antecedent 
Example: Do they have A and B in your school. 
l 
Nonagreement with antecedent 
Example: Johnny is the smallest boy which is in our class. 
Error in the demonstrative 
Example: This are not e.s good as the others. 
4. Error in the adjective and the adverb 
Confusion of ~ and ~ 
Example: In the Christmas play at school I was a angel. 
Error in the demonstrative 
Example: Paulie did not play with them boys. 
Use of an adjective for an adverb 
Example: She can drive quite good. 
Use of an adverb for an adjective 
Example: The dinner smells well. 
Double comparative 
Example: No case occurred in these letters. 
Wrong comparative 
Example: The next day he was even iller. 
Wrong superlative 
Example: She was the beautifulest doll I ever saw. 
Nonagreement with the word modified 
Example: Several girl in our room are sick 
5. Error in the use of conjunction and preposition 
Use of a preposition for a verb 
Example: I must of forgotten to do my work. 
Confusion of preposition and conjunction 
Example: I am going up and play paper dolls with her some of 
these days. 
Wrong preposition used 
Example: The new teacher teaches so different to you. 
Superfluous preposition 
Example: She was standing in front of the school. 
Wrong conjunction used 
Example: He went and we stayed at home. 
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c. Punctuation errors 
1. Error in the use of the capital 
Omission for the first word of a sentence 
Example: my mother is making bread today. 
Omission for proper names 
Example: Father gave danny a baby calf. 
Omission for titles 
Example.: I read tagnlewood tales and another book. 
Omission in direct quotation 
Example: When I asked my mother she said yes you may. 
Omission for Q and ! 
Example: Did we have a good time, o boyl 
Omission for days of the week and months of the year. 
Example: We had a play at school saturday. 
Used unnecessarily 
Example: Jane was supposed to have diphtheria but she Just 
had a cold. 
2. Error in the use of the period 
Omission of terminal period 
Example: Mother had to go to the hospital 
Omission after abbreviations 
Example: We had our Christmas tree Dec 20. 
Used unnecessarily 
Example: Father put the car a~ay. After we went into the house 
5. Error in the use of interrogation marks 
Omission 
Example: I like school because I get A in Arithmetic every day. 
Do you. 
Used unnecessarily 
Example: I like the valentine you sent me? 
4. Error in the use of the exclamation point 
Omission 
Example: Oh, but it was good. 
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Used unnecessarily 
Example: I wish it would snow so I can ride my new sled! 
5. Error in the use of the colon 
Omission in lists 
Example: These are my best friends in my class Amy, Verne, 
Betty, and Grace. 
Omission in expression of time 
Example: We got home about 11 50. 
Division mark used 
Example: Dear Jane-! 
Used unnecessarily 
Example: I was in the group: that had to tell a Thanksgiving 
story. 
6. Error in the semi-colon 
Omission in coumpound sentences 
Example: Mary is good in Arithmetic she got an !· 
Omission in a series 
Example: No case occurred in these letters. 
56 
Used unnecessarily 
Example: I got ice skates; a box of handkerchiefs; a bird book. 
7. Error in the use of quotation marks 
Omission 
Example: When the principal visited our class he said it is 
the best class I ever visited. 
Used unnecessarily 
Example: Do you like to go "skating". 
8. Error in the use of the apostrophe 
Omission in possessive 
Example: Tomorrow is grandmas birthday. 
Omission in contraction 
Example: I dont know what to give her. 
Used unnecessarily 
Example: George like's to do Arithmetic but not Geography. 
9. Error in the use of the comma 
Omission in a series 
Example: For Christmas I got a pair of gloves two pairs of 
stockings a doll handkerchief and a ring. 
Omission in direct quotation 
Example: I was glad when father said "I am going to get a 
new car. 11 
Omission in parenthetical idea 
Example: Helen she's the littlest one in our room is sick. 
Omission in dates and addresses 
Example: My birthday is Saturday February 6th and I am 
going to have a party. 
Omission in words of address 
Example: Jane I liked the stationery you sent me. 
Omission after ~' !!£., too, vvell, etc. 
Example: No I am not going to move this month. 
Omission in appositive 
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Example: Miss Farrell our teacher lives in the house next to ours. 
Omission in adverbial clauses 
Example: When we were in town my Father nearly forgot me. 
Used unnecessarily 
Example: Say 11hello 11 , to your Mother. 
10. Error in the use of the hyphen 
Omission in syllabication 
Example: I got seven 
teen valentines. 
Omission in compound words 
Example: There are twenty three in our grade. 
Used unnecessarily 
Example: Goodbye with love-
D. Letter-Form Errors 
1. Heading 
Incorrect placement 
Incorrect order 
Not on three lines 
Omitted or partially omitted 
Punctuation omitted bet;veen city and state 
Punctuation omitted between month and year 
Omitted capital 
Unnecessary punctuation 
Unnecessary capital 
Crowded 
2. Spacing, margin 
Omission of side margin 
Paragraph not indented 
General crowding 
Margin too wide 
3. Salutation 
Incorrect placement 
Inappropriate 
Omitted capital 
Omitted punctuation 
Unnecessary capital 
Incorrect punctuation 
Unnecessary punctuation 
Salutation omitted 
Salutation repeated 
4. Close 
Incorrect nlacement 
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Inappropriate 
Omitted capital 
Unnecessary capital 
Omitted punctuation 
Incorrect punctuation 
Unnecessary punctuation 
Close repeated 
Postscript 
5. Signature 
Incorrect placement 
Not on one line 
Crowded 
Repeated 
Omitted 
Unnecessary punctuation 
Omitted capital 
6. Miscellaneous 
Illegible 
Untidy 
5. Tabulation of Errors 
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A large adjustable form-board, upon which sheets for tabulation of 
errors could be placed, was the first device considered. Such a form-board, 
however, seemed cumbersome so a simpler and smaller device was tried. 
40 
Headings and subheadings of the check list were typed on ten double sheets 
of quadrille paper. These sheets of paper were then folded six times 
accordion fashion. These were attached with paper clips to a desk pad nine-
teen inches long by twenty-four inches wide. The headings and about two 
inches marking space were exposed but the accordion folds could easily be 
released when more marking space was needed. 
The ten sheets of quadrille paper were arranged fiv0 across and two 
down so that all headings under language errors appeared in the first 
column. In the second column were listed all grammar errors. Column three 
contained all punctuation errors and column four, all letter-form errors. 
The fifth column provided space for all specific errors, such as homonym 
errors and words incorrectly used. 
The letters were then read and a mark for each error was inserted in the 
proper column under the subheading which classified the error. When the 
exposed marking space for any error was filled the sheet of paper was folded 
under and an accordion fold released to expose another section of the sur-
face. Two double sheets of quadrille paper we e sufficient for all language 
errors. On one side appeared the count of all errors made by girls in the 
letters, urban and rural in parallel columns. On the other side appeared 
the tabulation of all errors made by boys in their letters, urban and rural 
in parallel columns. Two sheets of quadrille paper sufficed for each of the 
other types of errors, grammar, punctuation, letter-form, and specific errors 
This device proved very satisfactory and all tabulation could be made 
on ten double sheets of quadrille paper except the special tabulation of 
twenty-five letters which were retabulated to check consistency in counting 
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4. An Experiment for Checking Consistency in Tabulation £! Errors 
' As it seemed possible and even probable that the very great number of 
glaring errors met with in fourth-grade children's letters might, after the 
first hundred letters, render the investigator tolerant of less striking 
errors, it seemed advisable to conduct an experiment to determine the con-
sistency in the tabulation of errors. For this purpose the first twenty-
five letters corrected were numbered and the results of the tabulation for 
each were kept separate from the total of the other letters corrected. When 
the errors of all seven hundred thirty letters had been tabulated, the errors 
of these first twenty-five letters were retabulated without references to the 
original tabulation. Very little discrepancy was noted. In nineteen of 
these letters there were no discrepancies. In two letters there was one dis-
crepancy; in three, there were two discrepancies; anq in one letter there 
were three discrepancies, two of which errors in paragraph division, the most 
difficult point in the correction. In very many cases, there was a tendency 
among the children to write each sentence as a paragraph, or to go to the 
other extreme and write the entire letter as one paragraph. 
TABLE II shows the results in two readings of three representative 
letters. In letter number 5 there was no discrepancy in a total of thirty-
two errors. In letter number 15, there was one discrepancy. In the first 
reading no unnecessary word was tabulated. In the second reading, one un-
necessary word was tabulated. In letter number 16, three discrepancies were 
noted. In the first reading nine unnecessary paragraph divisions were noted, 
in the second r:oadin seven unnecessar 
r 
TABLE II 
Mistakes Checked in Two Readings 
of Three Representative Letters 
Number of Sentences: 18 
0 Discrepancy 
Paragraph not indented 
Letter Number 5 
Unnecessary paragraph division 
Run-on sentence 
Homonym error 
Word incorrectly used 
Omission of word 
Confusion of ~ and ~ 
Omission of terminal period 
Omission of period after abbreviation 
Omission of interrogation 
Omission of quotation marks in title 
Omission of apostrophe in contraction 
Omission of capital in title 
Omission of capital for months of year 
Side margin needed 
Blots 
Illegible penmanship 
Total 
First 
Reading 
7 
1 
1 
2 
1 
4 
1 
1 
2 
1 
1 
1 
1 
1 
1 
Second 
Reading 
7 
1 
1 
2 
1 
4 
1 
1 
2 
1 
1 
1 
1 
1 
1 
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Number of sentences: 9 
1 Discrepancy 
Run-on sentence 
Homonym error 
Unnecessary word 
TABLE II cont. 
Letter Number 15 
Omission of period after abbreviation 
Omission of interrogation mark 
Omission of comma, setting off parenthetical idea 
Omission of apostrophe in contraction 
Omission of capital for month of year 
Heading partially omitted 
Punctuation omitted between city and state 
Omission of side margin 
Paragraph not indented 
Capital omitted in close 
Capital omitted in signature 
Words crossed out 
Illegible penmanship 
Total 
First 
Reading 
1 
1 
0 
2 
5 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
Second 
Reading 
1 
1 
1 
2 
5 
1 
1 
1 
1 
1 
1 
1. 
1 
1 
1 
1 
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Number of sentences: 11 
5 Discrepancies 
Paragraph not indented 
TABLE II cont. 
Letter Number 16 
Unnecessary paragraph division 
Homonym error 
Number not written out 
Adjective for adverb 
Omission of terminal period 
Omission of period after abbreviation 
Omission of period after initials 
Period used unnecessarily 
Omission of comma setting off direct quotation 
Omission of comma setting of ~, etc. 
Omission of quotation marks in direct ~uotation 
Omission of capital in direct ~uotation 
Punctuation omitted between month and year 
Punctuation omitted between city and state 
Unnecessary punctuation in heading 
Paragraph not indented 
Close incorrectly placed 
Punctuation omitted in close 
Signature omitted 
Total 
44 
First Second 
Reading Reading 
1 1 
9 7 
1 1 
1 1 
2 1 
5 5 
5 5 
3 5 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1 
55 52 
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tabulated. In this letter also, in the first reading the error of an 
adjective used for an adverb was noted twixe. In the second reading this 
error was noted only once. In all there were noted eleven discrepancies 
in twenty-five letters, while the average number of errors per twenty-five 
letters, as found later, was 505. 
r 
CHAPTER IV 
THE FINDINGS 
The results of this investigation will be presented in three divisions: 
1. Errors in letters of urban children, 2. Errors in letters of rural chil-
dren, and 5. Rank and frequency of errors. 
1. Errors in Letters of Urban Children 
Urban children wrote 440 letters which averaged 110 words per letter 
and comprised approximately forty-eight thousand seven hundred running 
words. A detailed presentation of the results is given in TABLE III 
under four divisions: a. Language errors, b~ Formal grammar errors, 
c. Punctuation errors, and d. Letter-form errors. 
a. Language Errors of Urban Children 
In reading all tables in this investigation, three important facts 
must be kept in mind, if interpretation is to be correct. The number is 
significant only if: 1. the number of letters, indicated at the begin-
ning of the table be noted; 2. the relative length of the letters, 
indicated by approximate number of running words, be considered; and even 
more important, 5. the average number of words per letter, indicated at 
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the beginning of the table, be noted. 
Thus, urban boys, nine years old, wrote 65 letters; urban boys, ten 
years old, wrote 19 letters; urban boys of other ag8s, mostly older, ~Tote 
42 letters. The total number of letters written by urban boys was 124 let-
ters. The average length of letters of urban boys at the different age 
levels was: nine-year old boys, 95 words; ten-year old boys, 95 words; 
urban boys of other ages, 101 words. The average length of letter for all 
urban boys was 98 words per letter. 
Urban girls wrote many more letters and, for the most part, ~Tote 
longer letters than urban boys. Thus, urban girls, nine years old, wrote 
165 letters; urban girls, ten years old, wrote 75 letters; and urban girls 
of other ages, mostly older, wrote 76 letters. The total number of letters, 
written by urban girls, was 316 letters. The average length of letters for 
urban girls ~t the different age levels was: nine~year old urban girls, 
121 words; ten-year old girsl, 134 words; urban girls of other ages, mostly 
older, 88 words. The average length of letter for all urban girls was 
116 words. 
The average number of language errors per letter for each category was 
as follows: urban boys, nine years old, made 2.25 language errors per 
letter; urban boys, ten years old, made 5 language errors per letter; urban 
boys of other ages made 3.1 language errors per letter. The average num-
ber of language errors per letter for all urban boys was 2.65. For urban 
girls the average number of language errors per letter was greater. Urban 
girls, nine years old, made 4.64 language errors per letter; urban girls, 
ten years old, made 4.05 language errors per letter; urban girls of other 
ages made 5.27 language errors per letter. The average number of language 
r~~-------------------------~~ 
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errors per letter for all urban girls was 4.15. Urban boys made fewer 
language errors per lett~r than urban girls. However, urban boys, as the age 
level increased, consistently made a greater number of language errors per 
letter. On the other hand, urban girls, as the age level increased, decreased 
the average number of language errors per letter. 
A consideration of the average numbBr of language mistakes per hundred 
running words gives more specific information about the amount of errors in 
letters of urban boys, and of urban girls. The average number of language 
errors per hundred running words in letters of urban boys of fourth-grade 
level was found to be 2.70, while the average number of language errors per 
hundred running words in letters of urban girls of fourth-grade level was 5.59 
In the fina,l analysis, then, urban girls made more language errors than urban 
boys. 
Language errors of most frequent occurrence in both girls' and boys' 
letters were: 1. ~-~ sentence, which error was made 406 times; 2. number 
~written out, which error was made 255 times; 5. omission of paragraph 
~ivision, which error was made 186 times; and 4. homonym error, which was 
p!ade 158 times. Among the latter the confusion of je, too, and i!.Q. held by 
!Par the first place. Other such confusions of frequent occurrence were: 
by and buy 
meat and meet 
there and their 
peace and piece 
hear and here 
new and knew 
right and write 
no and know 
sea and see 
weak and week 
Other details of language errors may be found in TABLE III A. This 
~ble may be read thus: nine-year old urban boys wrote 65 letters which 
~ontained a total of 524 sentences in which there were 6104 running words. 
~ese letters had an average of 95 words per letter. In the paragraphing 
~---------------------------------------------------------4-9---, 
of these letters nine-year old urban boys made 12 mistakes by failing to 
divide paragraphs when necessary. They mad8 5 errors by failing to indent 
at the beginning of a paragraph. They made no unnecessary paragraph divi-
sion, but in one letter every sentence was written as a separate paragraph. 
Nine-year old urban boys made 18 mistakes in the paragraphing of 65 letters. 
In sentence structure, nine-year old urban boys made ten mistakes by 
writing incomplete sentences, 45 mistakes by writing run-on sentences, one 
mistake of redundancy. There was one ambiguous sentence, and one sentence 
in which a modifier was misplaced. No sentence with a double subject was 
found in the let!:.ers of nine-year old urban boys. City boys, nine years old, 
made 58 errors in sentence structure in 65 letters. 
By a similar reading of other parts of this table specific information 
can be obtained about the language errors of fourth-grade urban boys and 
urban girls at the different age levels. 
The total number of language errors, made by city girls and city boys, 
is given at the end of TABLE III A. At the end of this table the average 
number of language errors per letter, and the average number of language 
errors per hundred running words are given. Thus, nine-year old urban boys 
made 142 language errors in 65 letters which contained 6104 running words. 
The average number of language errors per letter of nine-year old city boys 
was 2.25. The ~verage number of language errors per hundred words in letters 
of nine-year old urban boys was 2.53. Similar information concerning lan-
guage errors in letters of fourth-grade city boys and city girls at the 
different age levels may be found~in TABLE III A. 
r r""" 
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TABLE III 
A. Language Errors in 440 Letters of Urban Children 
Urban Boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
~umber of Letters 65 19 42 124 165 75 76 516 
~umber of Sentences 524 175 419 1166 1400 849 785 5054 
~umber of Running Words 6104 1818 4240 12162 19969 10054 6887 56690 
~verage Words per Letter 95 95 101 98 121 154 88 116 
Paragraphing: 
Division needed 12 8 8 28 102 28 28 158 
Indentation omitted 5 5 15 25 58 20 17 75 
Unnecessary division 0 0 0 0 8 11 0 19 
Every sentence 1 5 19 25 14 5 12 29 
.. 
Total 18 16 42 76 162 62 57 281 
Sentence Structure: 
Incomplete 10 5 6 21 52 50 21 105 
Run-on 45 11 50 86 218 50 52 520 
Redundant 1 0 4 5 9 0 5 12 
Ambiguous 1 0 5 4 6 0 1 7 
Double subject 0 0 0 0 1 4 2 7 
Misplaced modifier 1 0 0 1 0 0 5 5 
Total 58 16 45 117 286 .§! 82 452 
Miscellaneous: 
Double negative 5 2 2 7 5 4 1 10 
Unnecessary abbreviation 1 2 2 5 51 6 5 42 
Homonym error 25 5 10 56 56 54 22 112 
Word incorrectly used 4 0 1 5 56 9 15 60 
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TABLE III (continued 
Urban boys Urban girls 
Age: 9 10 Oth. Total 9 10 Oth. Total 
Unnecessary repetition 4 2 5 9 15 0 0 15 
Number not written out 15 5 9 27 106 70 52 208 
Word omission 15 6 10 29 106 70 52 208 
Slang, Vulgarism 0 1 1 2 14 1 2 17 
Interpolated laughter 0 0 0 0 7 4 2 15 
Unnecessary word 1 0 4 5 15 1 2 16 
Syllabication 4 2 2 8 15 6 7 28 
Nonparallel structure 0 2 1 5 5 4 8 15 
Total .§§. ~ 45 156 .§1§. !22 110 584 
Total language errors 142 57 150 529 766 502 249 1517 
Average errors per letter 2.25 5.00 5.10 2.65 4.64 4.05 5.50 4.15 
Average per 100 words 2.55 5.17 5.10 2.70 5.85 5.02 5.70 5.59 
B. Formal Grammar Errors in 440 Letters of Urban Children 
Verb: 
Pres. tense for past 2 0 5 7 5 7 1 15 
Past tense for pres. 0 2 2 4 1 1 2 4 
Confusion of present and 
present progressive 1 0 1 2 1 0 0 1 
Wrong sequence 0 5 2 5 5 0 2 5 
Error in auxiliary 0 0 1 1 10 0 2 12 
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TABLE II( (continued) 
Urban boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth. Tota 
Confusion of past tense 
and past participle 1 1 2 4 8 7 5 16: 
Infinitive needed 5 0 2 5 1 2 4 7 
Error in person 4 0 0 4 7 4 7 18 
Error in number 10 2 4 16 19 15 8 42 
Total ~ .§. ll ~ .§§. 56 29 120 
Noun: 
Wrong plural 2 0 0 2 5 5 2 12 
Total E. Q Q E. .§. .§. R 12 
Pronoun: 
Case of the personal pronoun 0 1 0 1 0 5 B 8 
Case of the relative pronoun 0 0 0 0 1 0 0 1 
Case of the possessive 0 0 0 0 0 0 1 1 
Indefinite antecedent 0 1 0 1 18 1 1 20 
Nonagreement with antecedent 0 0 0 0 2 4 0 6 
Error in demonstrative 0 0 0 0 0 0 0 0 
Total Q E. Q E. 21 10 2 M 
Adjective-Adverb: 
Confusion of ~ and .§:!! 2 0 2 4 7 2 2 11 
Error in demonstrative 0 0 0 0 1 0 0 1 
Adjective for adverb 15 1 1 17 72 27 50 129 
Double comparative 0 0 0 0 0 0 0 0 
l 
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TABLE III (continued) 
Urban Boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth. Tottl 
Wrong comparative 0 0 0 0 0 1 0 ] 
Wrong superlative 0 0 0 0 0 1 0 ] 
Nonagreement with modifier 0 0 0 0 1 0 0 ] 
Total 18 1 A 22 82 51 52 ill 
Conjunction-preposition 
Preposition for verb 1 0 1 2 0 0 0 0 
Confusion of preposition 
and co~junction 0 1 0 1 5 1 1 5 
Wrong preposition used 5 0 5 6 14 10 8 52 
Superfluous preposition .4 0 0 4 2 1 1 4 
Wrong conjunction used 0 0 0 0 0 0 0 0 
Total .§. l 4 15 19 12 10 .£ 
Total grammar errors 49 12 26 87 182 94 78 554 
Average errors per letter .72 .65 .58 .70 1.10 1.25 1.04 1.12 
C. Punctuation Errors in 440 t.etters of Urban Children 
Capitals: 
Wirst word of sentence 41 5 22 68 74 57 75 186 
!Proper nouns 21 8 15 42 51 19 16 66 
~itles 1 0 0 1 9 1 4 14 
~irect quotation 1 0 0 1 4 0 1 5 
r 
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TABLE III (continued) 
Urban Boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
Omission for Q and I 1 0 0 1 5 5 0 6 
Omission for days and months 1 2 5 8 7 8 2 17 
Used unnecessarily 51 10 15 56 115 8 28 151 
Total 97 25 55 177 245 76 126 ill 
Period: 
Terminal period 71 18 54 125 158 84 55 27? 
After abbreviations 24 18 9 51 57 18 21 9€ 
Used unnecessarily 8 5 9 21 54 5 22 61 
Total ~ 41 51 195 229 107 98 ~ 
Interrogation Mark: 
Omission 2 0 0 2 6 5 8 H 
Used unnecessarily 1 0 0 1 2 1 1 ~ 
Total .§. Q Q .§. !! .§. g ~ 
Colon: 
Omission in list 5 1 0 4 8 5 5 lE 
Omission in time 0 0 0 0 4 0 0 ~ 
Division mark used 1 0 0 1 1 5 0 ' 
Used unnecessarily 0 0 0 0 1 0 2 l 
Total ! l ~ .§. 14 !! .§. 2' .=.: 
Exclamation Point: 
Omission 2 0 0 2 6 5 8 11 
Used unnecessarily 1 0 0 1 2 1 1 
Total .§. Q 0 .§. !! .§. g _g.; 
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TABLE III (continued) 
Urban Boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth. Tota1 
Semicolon: 
Omission in compound sentence 58 7 14 59 55 67 45 165 
Omission in series 0 0 0 0 0 0 0 0 
Used unnecessarily 4 0 0 4 0 0 1 1 
Total 42 1 14 M 55 67 11 1M 
QHotation Marks: 
Omission 6 2 0 8 18 4 4 26 
Used unnecessarily 0 0 1 1 9 1 0 10 
Total .§. ,g 1 i ?:1. .§. .1 56 
Apostrophe: 
Omission in possessive 15 5 7 25 51 15 26 72 
Omission in contraction 19 2 10 51 65 24 57 126 
~sed unnecessarily 1 0 1 2 25 8 4 55 
Total 55 .§. 1:f!. 58 119 47 67 255 
Comma: 
Omission in series 5 1. 8 14 26 8 16 50 
Pmission in direct quotation 2 2 0 4 15 0 4 17 
Pmission in parenthetical idea 1 5 5 9 10 17 15 42 
Pmission in dates and addresses 2 0 0 2 6 10 4 20 
Pmission in words of address 5 2 2 7 15 8 4 25 
bmission after ~ no, 
rul., too, etc. 28 15 17 58 70 56 51 177 
Pmission in appositi•e 2 1 0 5 7 1 5 11 
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TABLE III (continued) 
Urban Boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
Omission in adverbial clause 0 1 0 1 1 1 7 9 
Used unnecessarily 1 2 1 4 5 5 5 13 
Total 44 27 31 102 ill 104 109 lli 
Hyphen: 
Omission in syllabication 0 0 0 0 8 2 0 10 
Omission in compound words 5 0 2 7 13 11 11 55 
Used unnecessarily · 0 0 0 0 5 1 0 6 
Total .§. Q g 1 26 14 11 .§! 
Total punctuation errors 584 111 198 695 990 507 540 205~ 
Average errors per letter 5.56 5.84 4.71 5.59 6.00 6.77 7.11 6.4E 
Average per 100 words 6.50 6.17 4.71 5.68 4.95 5.07 8.06 5.5E 
D. Letter-Forms Errors in 440 Letters of Urban Children 
Heading: 
Incorrect placement 2 2 5 9 41 2 5 4E 
Incorrect order 4 1 5 10 12 4 5 2 
Not on three lines 0 2 5 7 14 1 6 2, 
Omitted or partially omitted 14 1 8 25 60 18 22 10( 
Punctuation omitted between 
city and state 50 12 15 57 100 45 45 19( 
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TABLE III (continued) 
Urban Boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
~ttuat!on omitted between ~on h an year 14 3 7 24 29 15 7 51 
pmitted capital 2 2 9 13 6 1 4 11 
pnnecessary capital 1 0 0 1 0 0 1 1 
prowded 0 0 1 1 20 0 2 22 
lrotal 75 24 58 ill. 505 88 100 495 
Spacing, Margin: 
pmission of side margin 15 8 11 54 56 25 26 107 
Paragraph not indented 21 1 10 52 49 20 29 98 
G-eneral crowding 5 0 0 5 15 16 15 44 
Margin too wide 2 4 8 14 8 0 0 8 
'~'otal 41 15 ~ ~ 126 §1 70 257 
Salutation: 
ncorrect placement 10 0 12 22 25 6 6 55 
... nappropriate 0 0 0 0 0 0 0 0 
Dmitted capital 2 0 1 5 5 2 2 7 
Jnnecessary capital 5 0 0 5 1 5 2 6 
Dmitted punctuation 21 0 9 50 47 14 27 88 
~ncorrect punctuation 0 0 2 2 10 6 4 20 
~nnecessary punctuation 2 0 2 4 1 1 0 2 
Pmitted 0 0 1 1 1 0 2 5 
~epeated 0 0 0 0 1 1 0 2 
~otal iQ. Q 27 67 87 55 45 165 
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TABLE III {continued) 
Urban Boys Urban Girls 
Age: 9 10 Oth.Total 9 10 Oth. Total 
Close: 
lncorrect placement 7 1 5 15 16 2 7 25 
Inappropriate 1 0 0 1 16 2 7 22 
Pmitted capital 4 1 5 8 5 8 6 19 
~nnecessary capital 9 2 5 16 45 14 8 67 
Pmitted punctuation 57 1 7 45 105 59 57 179 
~ncorrect punctuation 0 1 1 2 5 5 2 8 
~nnecessary punctuation 0 1 0 1 1 0 2 5 
Omitted 5 1 4 10 17 4 5 24 
Post-script 4 0 0 4 50 10 4 44 
'~'otal 67 §.. 25 100 256 82 75 591 
Signature: 
rncorrect placement 12 0 4 16 7 9 10 26 
~ot on one line 5 0 5 8 16 10 10 56 
Prowded 1 0 1 2 5 0 6 11 
~epeated 0 0 0 0 1 0 0 1 
~mitted 0 0 1 1 4 0 2 6 
~nnecessary punctuation 1 0 0 1 1 0 0 1 
Pmitted capital 2 0 0 2 0 0 0 0 
rotal 21 Q g_ 50 54 19 g.§. 81 
Miscellaneous: 
l llegible 5 1 8 12 8 5 10 25 
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TABLE III (continued) 
Urban Boys Urban Girls 
Age: 9 10 Oth. Total 9 10 Oth. Tota..1 
Untidy 14 5 12 29 17 12 25 5~ 
Total ll 4 20 41 25 ll 55 11 
Total letter-form errors 259 49 168 476 815 500 549 146~ 
Average errors per letter 4.11 2.28 4.00 5.84 4.95 4.00 4.59 4.6~ 
E. Summary 
Total language errors 142 57 150 529 766 502 249 151~ 
Total grammar errors 49 12 26 87 182 94 78 55~ 
Total punctuation errors 584 111 198 695 990 507 540 205~ 
Total letter-form errors 259 49 168 476 815 500 549 146~ 
Grand total all errors .§.§! 229 522 1585 2751 1205 1216 ~ 
b. Formal Grammar Errors of Urban Children 
Formal grammar errors include all errors directly connected with the 
eight parts of speech. These errors are given in Table III B under five 
headings and twenty-nine subheadings. 
The average number of formal grammar errors per letter for each category 
is as follows: urban boys, nine years old, .72; ten years old, .65; urban 
l boys of other ages, .58; with an average of .70 errors per letter for urban boys. Their average number of formal grammar errors per letter was: nine= 
r 
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year old urban girls, 1.10; ten-year old girls, 1.25; urban girls of other 
ages, 1.04; the average for all urban girls was 1.12 per letter. 
The greatest number of formal grammar errors per le~ter appeared in 
letters of ten-year old urban girls. Nine-year old boys made the greatest 
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percentage of formal grammar errors per letter of urban boys. Though in all 
groups girls made more errors per lett~r than boys, it was significant to 
note that girls were more daring in their expression than boys. The former 
used more complex sentences and, for the most part, employed more adjectives 
and adverbs than boys. Boys' sentences were usually simple and contained 
comparatively fewer descriptive words or phrases. Furthermore, letters of 
urban boys were shorter than letters of urban girls • 
. 
An investigation of the average number of formal grammar errors per 
hundred running words in letters of city boys and in letters of city girls 
discloses more specific information concerning formal grammar errors in 
letters on urban children. The average number of formal grammar errors per 
hundred running words in letters of urban boys of fourth-grade level was .70 
while the average number of formal grammar errors per hundred running words 
in letters of urban girls w&s .96. Therefore the final conclusion was that 
urban girls made more formal grammar errors than urban boys. 
Formal grammar errors of most frequent occurrence were: 1. ~~of 
an adjective for ~ adverb, which occurred 146 times; 2. error in the number 
of~ verb, which occurred 58 times; 5. ~of~ wrong preposition, which 
occurred 22 times. The use of ~ for surely was the adjective-adverb con-
fusion of greatest frequency. The use of good for well occurred a number 
of times. No other confusions appeared frequently but there were many single 
cases of confusion. Other details of formal rammar errors a · ear in TABLE II . 
l 
c. Punctuation Errors of Urban Children 
Capitalization was included in this category as the use of capitals is 
in many cases dependent upon punctuation. These errors are given in Table 
II C under ten headings and thirty-eight subheadings. 
The average number of punctuation errors, including ca;·i talization, for 
each category was as follows: urban boys, nine years old, 5.56; ten years old 
5.84; other ages, 4.71; for all urban boys the average was 5.59. Urban girls 
~ade more punctuation errors per letter than urban boys~ The average number 
pf punctuation errors per letter for esch group of girls was: nine-year old 
wrban girls, 6100; ten-year old girls, 6.77; urban girls of other ages, 7.11; 
ror all urban girls the average was 6.45 punctuation ~rrors per .letter. 
The average number of punctuation mistakes pr;,r hundred running words 
gave evidence that in the final analysis urban boys made more punctuation 
~rrors than urban girls. The average number of punctuation errors per hun-
~red running words for city boys was 5.68, while the average for city girls 
was 5.55 errors per hundred running words. The averages for the different 
age levels was especially interesting. These were as follows: nine-year 
.. old urban boys, 6.30 errors; ten-year old urban boys, 6.17 errors; urban boys 
of other ages, mostly older, 4.71 errors. Thus the older fourth-grade city 
boys made fewer errors in punctuation than their younger classmates. The 
average number of punctuation errors per hundred running words for urban girls 
Nas: nine-year old urban girls, 4.95 errors; ten-year old girls, 5.07 errors; 
~ban girls of other ages, mostly older, 8.06 errors. The older city girls 
~ade considerably more mistakes in punctuation than their younger classmates. 
r 
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The punctuation errors of greatest frequency in letters of urban 
children were: 1. Omission of terminal period, which occurred 400 times; 
2· omission of interrogation mark, which occurred 323 times; 3. omission of 
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caPital for the first ~ of~ sentence, which occurred 254 times; 4. omis-
§1.2!!. 2f the comma after words of introduction, such as: yes, .!!2' well, etc. 
Punctuation marks were constantly wanting throughout the letters, even in 
cases where fourth-grade children could be expected to know the correct usage. 
TABLE III C gives details of the results of this investigation. The 
votal number of errors under each heading is very hig~ and it is rather a 
shock to find the totals highest where they should be lowest. Frequency of 
psage does not appear on the tables but it was noted in the correction of the 
~etters that there were few cases of correct usage of capitals and of the 
!Various punctuation marks. 
d. Letter-Form Errors of Urban Children 
For the most part the letters were written on children's very small 
~tationery or on sheets of paper taken from a tablet or loose leaf folder. 
~his affected the tabulation to some extent. In the case of the very small 
~tationery often the margins were omitted; in the case of the loose leaf paper 
~he margin was already drawn on the paper. Furthermore, a very small station-
~ry sometimes necessitated the omission of the heading because of the Mother 
poose or some other picture, or necessitated spreading the heading over more 
~han three lines. Small children's penmanship is usually too large to permit 
~he writers to observe some standards of correct letter form on very small 
~tationery. 
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The results of this tabulation appear in TABLE III D under six headings 
and forty-one subheadings. The average number of letter-form errors for 
each group was as follows: urban boys, nine years old, 4.11; ten years old, 
2.28; other ages, 4; for all urban boys the average was 5.84 errors per 
letter. For urban girls the average number of letter-form errors was greater: 
nine-year old girls, 4.95; ten-year old girls, 4; urban girls of other ages, 
4.59; all urban girls, 4.62 errors per letter. No computation was made to 
determ:Lne the average number of letter-form errors per hundred running words 
because the errors in the body of the letter were not included under this 
heading. 
Letter-form errors most frequently tabulated occurred in the heading 
and the close. Many of the letters were crowded and incorrectly placed on 
the paper, with side margins entirely omitted or too wide. Punctuation 
was frequently omitted where needed. Some of the letters were illegible and 
some were untidy, either because of ink spots, soiled erasures, or finger 
prints. On the whole there was little evidence of a high standard of work-
manship in these letters. It is not possible to know whether the children 
who wrote these letters were taught the essentials of correct letter form and 
style. Certainly there is little evidence of the eight outcomes listed 
under the caption, Social Letters, of which the Committee on Language and 
Composition reports that the child should be conscious. These eight outcomes 
are listed in the Fourth Yearbook (88) of the Department of Superintendence. 
They have been quoted in Chapter I of this investigation. 
On the whole the letters were interesting, chatty, and natural. The 
content excelled the.form, and the letters of greatest interest were usually 
the ones which had most faults. The writer seemed only occupied with com-
municating an interesting account and did not wish to be limited by her 
lack of knowledge of composition and letter-form. 
e. Summary 
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Briefly, the results of this study of 440 letters of urban children may 
be summarized as follows: 
1. Nine-year old urban children wrote more letters and 
longer letters than their older classmates. The 
content of the letters of the younger fourth-grade 
children was relatively more spontaneous and 
natural than the content of letters of older fourth-grade 
children. Younger children made comparatively more 
letter-form errors than their older classmates. 
They made fewer language, grammar and punctuation errors 
proportionately than the older children. 
2. Urban girls wrote more letters and longer letters 
than urban boys. Letters of girls were more 
interesting and more daring in their language usage than were 
letters of boys. Urban girls made more language and 
grammar errors proportionately than boys. They made 
fewer punctuation and letter-form errors than boys. 
Surprisingly, girls used more slang than boys, and 
more frequently employed interpolated laughter. 
5. There was very little attempt on the part of 
children to group sentences into well formed 
paragraphs. Sentence structure within para-
graphs was poor. Run-on sentences and incom-
plete sentences wer's frequent, and more numerous 
in letters of girls than in letters of boys. 
Few numbers were written out, and many 
homonyms were confused. 
4. There were many mistakes in the use of the 
adjective and the verb, and proportionately 
few errors in the use of the noun and other 
parts of speech. Errors in the use of the 
pronoun were frequent. The use of the ad-
jective for the adverb, and error in person 
and number of the verb were numerous. 
5. Punctuation was generally omitted and, when 
used, was seldom-used correctly. It seemed 
scatt~red at random among words. Capitals, 
too, were frequently omitted, even for proper 
names. 
6. Letters showed a lack of high standard of 
excellence as to form. They were usually 
poorly placed on the paper, untidy and often 
illegible. They were, however, spontaneous, 
natural, and more interesting than correct. 
Correctness varied inverselv with interest. 
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2. Errors in Letters of Rural Children 
Rural children wrote 290 letters which averaged 125 words per letter 
and comprised approximately thirty-six thousand four hundred running words. 
A detailed presentation of the errors found in these letters is given in 
TABLE LV under four divisions: a. Language errors, b. Formal grammar 
errors, c. Punctuati~n errors, and d. Letter-form errors. 
a. Language Errors of Rural Children 
As mentioned before, three important facts must be remembered in 
interpreting the results of this investigation. The number of errors is 
significant only if: 1. the number of letters, indicated at the beginning 
of the table, be noted; 2. the relative length of the letters, shown by the 
number of running words, be considered; and 5. the average number of words 
per letter, indicated at the begi~ing of the table, be noted. 
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Thus rural boys, nine years old, wrote 47 letters; rural boys, ten 
years old, 20 letters; rural boys of other ages, 20 letters; all rural boys, 
87 letters. The average length of letters of rural boys at the different 
age levels was: nine-year old rural boys, 115 words; ten-year old rural boys, 
142 words; rural boys of other ages, 92 words; all rural boys, 116 words. 
Rural girls wrote more letters than boys. Rural girls, nine years old, 
wrote 110 letters; ten years old, 43 letters; rural girls of other ages, 
50 letters; all rural girls wrote 210 letters. The average length of letters 
for rural at the different age levels was: nine-year old rural girls, 142 
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. ~ords; ten-year old rural girls, 110 words; rural girls of other ages, 
117 words; all rural girls, 129 words. 
The average number of language errors per letter for each category was 
a.s follows: rural boys, nine years old, 4.98; ten years old, 5.55; rural 
boys of other ages, 7.75; all rural boys, 5.77 language errors per letter. 
For rural girls the average number of language errors per letter was 
smaller except for the ten-year old group. The average number of language 
errors per letter for each group of rural girls was: nine-year old rural 
girls, 4.58; ten-year old girls, 6.14; rural girls of other ages, 5.70; all 
rural girls, 4.68 language errors per letter. The boys made more language 
errors per letter than rural girls, and, as the age level increased, boys 
made consistently more language errors per letter. There was no regular 
progression in increase of error in letters of rural girls as the age level 
increased. 
A consideration of the average number of language errors per hundred 
running words reveals the same condition, namely, that rural boys made more 
language errors than rural girls. The average number of language errors per 
hundred running words for rural girls was found to be 5.62, while the average 
number of language errors per hundred running words for rural boys was 4.95. 
In the final analysis, then, rural boys made more language errors than rural 
girls. 
Language errors of most frequent occurrence in both girls' and boys' 
letters were: 1. ~-~ sentences, which error was made 516 times; 2. failure 
to write out ~number, which error occurred 214 times; 5. Omission of para-
graph division, which occurred 121 times, and 4. confusion of homonyms, 
which error occurred 109 times. These homonym errors were the same as those 
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made by urban children with the addition of bough and bow. These errors were: 
to, too, and two 
meat and meet 
new and knew 
sea and see 
by and buy 
here and hear 
no and knoe 
there and their 
bough and bow 
right and write 
weak and week 
The confusion of piece and peace did not occur in the letters of rural 
children. Other details of language errors in letters of rural children may 
be found in TABLE IV A. 
b. Formal Grammar Errors of Rural Children 
These errors are tabulated in TABLE IV B under five headings and 
twenty-nine subheadings. 
The average number of formal grammar errors per letter for each cate-
gory was as follows: nine-year old rural boys, 1.46 errors per letter; 
ten-year old boys, 1.20; rural boys of other ages, .50; all rural boys, 
1.15 errors per letter. Rural girls made more formal grammar errors than 
rural boys. The average number of formal grammar errors for letters 
of rural girls was: nine-year old rural girls, 2.55; ten-year old rural 
girls, 2.21; rural girls of other agss, 1.50; all rural girls, 2.21 errors 
per letter. Both boys and girls decreased the amount of formal grammar 
error as the age level increased; older rural children of fourth- grade 
level made fewer errors than their younger class mates. However, the 
letters of the older children were shorter than the letters of the younger 
children, so this difference loses much of its significance. 
A consideration of the average number ot grammar errors per hundred 
running words gives final evidence of the comparative amount of error in 
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the letters of rural children. The average number of formal grammar errors 
per hundred running words in letters of country boys was .99, while the 
average number of formal grammar errors per hundred running words in letters 
of country girls was 1.70. Thus, country girls made more formal grammar 
errors than country boys. 
The greatest number on formal grammar errors appeared in the letters 
on nine-year old rural girls, and it was nine-year old rural boys who made 
the greatest percentage of errors of boys. Though at all age levels the 
girls made relatively more errors than boys, rural girls were more adventur-
ous in their use of language forms and particularly of descriptive words, , 
phrases, and clauses. 
Formal grammar errors of most frequent occurrence were: 1. the ~ of 
~ adjective for~n adver9 which occurred 141 times; 2. error in the number 
of the verb, which occurred 75 times; 5. use of the wrong preposition, which 
occurred 40 times; and 4. error in the person of the verb, which occurred 55 
times. These four errors occurred in the same order of frequency in letters 
of urban children. Other details of formal grammar. errors appear in 
TABLE IV B. 
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TABLE IV 
A. Language Errors in 290 Letters of Rural Children 
Rural Boys Rural Girls 
Age: 9 10 Oth. Total 9 10 Oth. Total 
~umber of Letters: 47 20 20 87 110 45 50 205 
Number of Sentences: 505 259 194 958 1571 460 600 2451 
Number of Running Words: 5400 2850 1850 10100 15680 4750 5870 26500 
Average Words per letter: 115 142 92 116 142 110 117 129 
Paragraphing: 
Division needed 24 10 8 42 55 24 20 79 
Indentation omitted 11 9 9 29 26 9 6 41 
Unnecessary division 5 9 55 45 5 7 5 15 
Every sentence 5 0 7 10 22 5 8 55 
Total £ 28 57 126 88 45 57 170 
. 
Sentence Structure: 
Incomplete 19 5 1 25 52 27 17 76 
Run-on 60 11 55 104 108 65 59 212 
Redundant 4 0 0 4 12 7 5 24 
Ambiguous 0 0 0 0 7 1 l 9 
Double subject 0 1 1 2 8 4 0 12 
Total 85 17 M ll§. 172 106 62 540 
Miscellaneous: 
Double negative 5 1 1 5 8 1 1 10 
Unnecessary abbreviation 5 4 6 15 55 2 4 59 
Homonym error 52 5 9 46 50 21 16 67 
Word incorrectly used 11 4 5 20 18 11 14 45 
r 
' 
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TABLE IV (continued) 
.. 
Rural Boys Rural Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
Unnecessary repetition 0 8 1 9 11 2 0 15 
Number not written out 29 22 20 11 76 45 24 145 
Word omission 10 12 14 56 16 10 9 55 
Slang, vulgarism 6 2 1 9 7 6 5 16 
Interpolated laughter 5 5 0 10 6 5 8 14 
Unnecessary word 4 1 5 8 18 5 8 51 
Syllabication 1 2 0 B 11 5 4 18 
Nonparallel structure 2 0 2 4 10 4 0 14 
Total 108 66 62 256 244 115 86 445 
Total language errors 254 111 155 500 504 264 185 955 
Average errors per lett9r 4.98 5.55 7.75 5.77 4.58 6.14 5.70 4.68 
Average per 100 words 4.55 3.96 8.61 4.95 5.21 6.52 5.14 5.62 
B. Formal Grammar Errors in 290 Letters of Rural Children 
Verb: 
Present for past tense 7 0 1 8 10 8 4 22 
Past tense for present 0 1 0 1 2 4 0 6 
Confusion of present and 
present progressive 0 1 1 2 6 1 0 7 
Wrong sequence 1 1 1 5 1 5 0 6 
Error in auziliary 0 1 0 1 7 0 5 10 
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TABLE IV (continued) 
Rural Boys Rural Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
ponfusion of ~aft tense ~nd past part c ple 4 5 0 7 10 8 2 20 
~nfinitive needed 5 2 1 8 3 1 2 6 
~rror in person 5 1 0 4 18 6 5 29 
Error in number 8 5 1 12 34 10 17 61 
Total 28 15 ~ 46 ~ 45 55 167 
~: 
!Wrong plural 2 0 0 2 8 14 5 25 
Total _g_ Q Q _g_ .§. 14 ~ 25 
Pronoun: 
Case of personal pronoun 3 0 0 3 15 1 3 19 
Case of relative pronoun 2 1 0 5 7 0 1 8 
case of possessive 0 1 0 1 6 0 1 10 
Indefinite antecedent 2 2 0 4 9 0 1 10 
Nonagreement with antecedent 0 2 1 5 4 1 0 5 
Error in demonstrative 0 0 0 0 1 0 0 1 
Total 1 ~ 1 14 ~ _g_ ~ §.Q 
Adjective-Adverb: 
Confusion of !. and ~ 1 0 1 2 4 1 1 6 
Error in demonstrative 0 0 0 0 8 0 0 8 
Adjective for adverb 17 0 2 19 80 20 22 122 
Adverb for adjective 0 0 0 0 1 0 0 1 
Double comparative 0 0 0 0 0 0 0 0 
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I TABLE IV (continued) 
Rural Boys Rural Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
Wrong superlative 0 0 0 0 0 2 0 2 
Nonagreement with modifier 0 5 0 5 5 2 0 5 
Total 18 2 .§. 24 97 ~ ~ lli 
Conjunction-Preposition: 
Preposition for verb 0 0 0 0 5 0 0 5 
Con{usio~ of preposition and 
conJunct~on 0 0 0 0 7 0 5 10 
Wrong preposition used 9 2 1 12 12 9 7 28 
Superfluous preposition 2 0 0 2 9 2 0 11 
Wrong conjunction used 0 0 0 0 7 0 0 7 
Total 11 £ l ll iQ. 11 10 §.! 
Total grammar errors 66 24 10 100 278 95 75 448 
Average errors per letter 1.40 1.20 .so 1.15 2.55 2.21 1.50 2.21 
Average per 100 words 1.22 186 155 199 1.77 2.02 1.27 1.70 
C. Punctuation Errors in 290 Letters of Rural Children 
Capitals: 
First word of a sentence 57 18 15 70 55 58 42 15f 
Proper nouns 22 8 5 55 75 16 15 lOE 
Titles 2 0 1 5 14 6 4 24 
Direct quotation 0 0 0 0 2 0 5 :5 
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TABLE IV (continued) 
Rural Boys Rural Girls 
Age: 9 10 Oth.Total 9 10 Oth. TotaJ 
Omission for Q and I 1 0 0 1 2 0 0 ~ 
Omission for days and months 1 1 7 9 6 4 15 2~ 
Used unnecessarily 24 14 1 59 50 17 20 87 
Total 87 41 27 155 204 81 gz .§.§.6 
Period: 
Terminal period 50 46 20 116 75 47 75 19S 
After abbreviations 55 21 22 76 2 18 19 5~ 
Used unnecessarily 19 5 5 25 16 12 14 4~ 
Total 102 1Q 45 217 95 77 106 m 
Interrogation ~: 
Omission 45 18 16 77 95 52 45 17~ 
Used unnecessarily 1 0 1 2 4 1 2 ~ 
Total 44 18 
.ll ~ ~ 55 i1 .ill 
Exclamation Point: 
Omission 5 1 1 5 4 0 5 1 
Used unnecessarily 1 1 0 2 0 0 0 c 
Total i ~ 1. 1 i Q .Q. j 
Colon: 
Omission in list 2 l 1 4 15 7 6 2f 
Omission in time 0 0 1 1 0 0 0 ( 
Division mark used 5 0 0 5 5 4 5 1( 
Used unnecessarily 1 0 0 1 1 5 1 ~ 
Total .§. 1. ~ 11 ll ll l.Q .19 
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TABLE IV (continued) 
Rural Boys Rural Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
Semicolon: 
Omission in compound sentence 11 15 0 26 92 58 54 164 
Omission in series 0 0 0 0 0 0 0 0 
Used unnecessarily 2 0 0 2 1 0 2 5 
Total 15 15 0 28 95 58 M ill 
Quotation Marks: 
Omission 2 0 2 4 14 2 5 21 
Used unnecessarily 0 0 0 0 1 2 0 5 
Total ,g Q ,g ! 15 ! .§. ~ 
Apostrophe: 
Omission in possessive 10 11 2 25 49 22 15 86 
Omission in contraction 25 10 11 46 56 15 24 95 
Used unnecessarily 8 1 0 9 20 11 5 56 
Total 45 22 15 78 125 46 !i lli 
Comma: 
01it.ission in series 5 5 1 9 21 9 6 56 
Omission in direct quotation 5 0 1 4 6 5 4 15 
Omission in parenthetical idea 10 2 5 15 4 10 6 20 
Omission in dates and 
addresses 6 2 0 8 22 5 0 25 
Omission in words of address 5 0 0 5 9 5 7 21 
Omission after ~' !!Q., 
well, too, etc. 52 10 4 46 95 42 19 156 
Omission in appositive 5 1 0 4 7 2 5 12 
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TABLE IV (continued) 
Rural Boys Rural Girls 
Age: 9 10 Oth. Total 9 10 Oth.Total 
Omission in adverbial clauses 5 1 0 4 7 2 5 12 
Used unnecessarily 1 5 2 6 5 5 1 7 
Total .§.§. 22 11 101 167 .§l .1§. ~ 
Hyphen: 
Omission in syllabication 5 0 0 5 5 0 15 18 
Omission in compound words 16 1 5 22 19 9 24 52 
Used unnecessarily 2 0 2 4 2 1 5 8 
Total 21 l 1 gg 24 10 44 78 
. 
Total punctuation errors 592 192 125 709 845 584 440 1667 
Average errors per letter 8.54 9.60 6.25 8.15 7.66 8.95 8.80 8.21 
Average per 100 words 7.26 6.86 6.94 7.02 5.57 8.17 7.46 6.54 
D. Letter-form Errors in 290 Letters of Rural Children 
Heading: 
Incorrect placement 5 5 1 11 1 12 5 16 
Incorrect order 5 5 0 6 4 1 5 10 
~ot on three lines 0 4 1 5 1 1 1 5 
Pmitted or partially omitted 4 5 5 10 11 1 1 15 
runctuation omitted between 
lei ty and state 50 15 15 58 77 22 29 128 
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TABLE IV (continued) 
Rural Boys Rural Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
!Punctuation omitted between 
!month and year 10 15 4 27 41 8 17 66 
Omitted capital 4 4 2 10 5 5 0 6 
~nnecessary capital 0 0 0 0 1 0 1 2 
Crowded 0 2 0 2 2 5 0 5 
Unnecessary punctuation 2 4 6 12 5 5 1 7 
Total 58 55 50 141 lli 54 M ~ 
Spacing, Margins: 
Omission of side margin 19 6 7 52 51 18 22 91 
Paragraph not indented 11 6 10 27 52 5 16 51 
General crowding 7 2 1 10 28 11 9 48 
Margin too wide 0 0 2 2 1 4 1 6 
Total 57 !! 20 71 112 56 48 ~ 
Salutation: 
Incorrect placement 10 1 1 12 7 6 5 16 
Inappropriate 0 0 0 0 0 0 0 0 
Omitted capital 5 0 0 5 0 0 0 0 
Unnecessary capital 1 1 1 5 4 0 1 e 
Omitted punctuation 18 6 2 26 50 6 12 4E 
Incorrect punctuation 7 1 2 10 8 1 1 lC 
Unnecessary punctuation 1 2 1 4 1 2 0 ~ 
Omitted 0 2 0 2 1 0 1 ~ 
Repeated 0 1 0 1 0 1 0 
Total 40 14 1 61 51 16 1& §.§ 
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TABLE IV (continued) 
Rural Boys Rural Girls 
Age: 9 10 Oth.Total 9 10 Oth.Total 
Close: 
~ncorrect placement 4 5 5 12 6 7 7 20 
~nappropriate 2 0 0 2 5 5 2 10 
Omitted capital 1 0 4 5 7 0 2 9 
~nnecessary capital 10 5 1 16 15 15 7 55 
~ncorrect punctuation .5 0 0 5 1 0 0 1 
~nnecessary punctuation 0 0 0 0 2 0 6 8 
Omitted ) 5 5 2 8 12 2 2 16 
' 
Post-script 5 0 5 6 14 7 2 25 
h>otal 
.§.§. 
.J& 18 92 125 48 59 252 
Signature: 
ncorrect placement 6 5 5 12 10 5 4 19 
~ot on one line 1 1 1 5 20 8 9 57 
Prowded 0 0 0 0 7 4 0 11 
~epeated 0 0 0 0 1 0 0 1 
Dmitted 1 1 1 5 7 1 2 10 
~nnecessary punctuation 0 0 0 0 12 1 0 15 
i>mitted capital 0 0 1 1 5 0 1 4 
~'otal 5! .2 ~ 19 .§Q 19 16 ~ 
Miscellaneous: 
llegible 12 5 10 27 12 12 2 26 
~ntidy 18 12 8 58 28 18 8 54 
~otal 50 17 1§. 65 40 50 10 80 
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TABLE IV (continued) 
.ttura.L Boys Rura.L Ltl.rls 
Age: 9 10 Oth.Total 9 10 Oth.Tota 
Total letter-form errors 251 119 99 449 552 205 209 94~ 
Average errors per letter 4.92 5.95 4.95 5.28 4.82 4.72 4.18 4.6~ 
E. Summary 
Total language errors 254 111 155 500 504 264 185 955 
Total grammar errors 66 24 10 100 278 95 75 448 
Total punctuation errors 592 192 125 709 845 584 440 1667 
Total letter-form errors 251 119 99 449 552 205 209 944 
Grand total all errors 
Rural children 925 446 589 1758 2157 i!§. 909 iQlg 
Grand total all errors 
Urban children 854 229 .§.&g, 1585 2751 1205 1216 .§!1Q 
Total Errors 
Urban and Rural Children 1757 675 911 5545 4908 2149 2125 ~ 
Grand total urban and 
rural girls and boys 12.525 
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c. Punctuation Errors of Rural Children 
Punctuation errors, including capitalization, which appeared in letters 
of rural children are given in TABLE IV C under ten headings and thirty-
eight subheadings. 
The average number of punctuation errors for each category is as follows: 
rural boys, nine years old, 8.54 errors per letter; ten-year old rural boys. 
9.60 errors per letter; rural boys of other ages, 6.25 errors per letter; all 
rural boys, 8.~5 punctuation errors per letter. Rural girls, in general, 
made slightly more errors per letter than rural boys, but considering the 
fact that the girls' letters were longer than boys' letters, the difference 
loses significance and ultimate comparisin is in favor of girls' letters. 
c 
The average number of errors per letter for each group of rural girls was: 
nine-year old rural girls, 7.66; ten-year old rural girls, 8.95; rural girls 
of other ages, 8.80; all rural girls, 8.21 punctuation errors per letter. 
The average number of punctuation mistakes per hundred running words 
in letters of rural boys was 7.02, while the average number of punctuation 
errors per hundred running words in letters of rural girls was 6.54. Thus, 
in the final analysis, rural boys made more punctuation errors than rural 
girls. 
The punctuation errors of greatest frequency in letters of rural 
children were: 1. omission of terminal period, which omission occurred 
511 times in 290 letters; 2. omission of the capital for the first word of 
~ sentence, which occurred 205 times; and 4. omission of the comma after 
words of introduction, such as: yes, ~~ etc., which occurred 202 times. 
Punctuation marks, on the whole seemed scattered at random over the page. 
Table IV C gives details of the number and type of punctuation errors 
made by rural children in 290 letters. The very high figures which appear 
in the tabulation would be even more indicative of poor workmanship if a 
count of frequency of usage had been made. On the whole, punctuation was 
seldom used correctly. 
d. Letter-Form Errors of Rural Children 
These letters were, for the most part, not written on stationery of 
approved size. Most of them were written on children~s very small picture 
stationery, or on sheets of paper taken from a pencil tablet. Few were 
written in ink. The small size of much of the letter paper necessitated 
ctowding and the omission of side margins. It also prevented the writer 
from fitting the letter heading on lines properly even if the writer had 
knowledge of good letter form and a high standard of workmanship. In many 
cases, where the heading was omitted, it may have been because the picture 
on the stationery occupied the place where such a heading should have been. 
These facts affected the tabulation in some cases. 
The results of this tabulation appear in TABLE IV D under six headings 
and forty-one subheadings. The average number of letter-form errors for 
each group of rural children was as follows: nine-year old rural boys, 
4.92 errors; ten-year old boys, 5.95 errors; rural boys of other ages, 4.95 
errors; all rural boys, 5.28 letter-form errors per letter. Rural girls 
made fewer letter-form errors per letter than rural boys. The average 
number of letter-form errors for each group of girls was: nine-year old 
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rural girls, 4.84 errors; ten-year old girls, 4.72 errors; rural girls of 
other ages, 4.18 errors; all rural girls, 4.65 letter-form errors per letter. 
Letter-form errors most frequently tabulated occurred in the heading 
and the close of the letters. Omission of punctuation was the most frequent 
errors. In the heading of the letters, the comma was omitted between the 
name of the city and the state 186 times by rural children in 290 letters. 
Between the name of the month and the year, rural children omitted the comma 
95 times in 290 letters. Rural children omitted punctuation in the close of 
290 letters 152 times. Other details of letter-form errors in letters of 
rural children may be found in TABLE IV D. 
e. Summary 
The results of this study of 290 letters of rural children show 
close correlation with the results of the investigation of letters of urban 
children. The following similarities and differences were noted: 
1. In both cases, nine-year old children wrote more 
letters and longer letters than their older class-
mates. In general, younger fourth-grade children 
showed a more lively interest in sharing their 
experiences and activities with their friends. 
Younger children made relatively more letter-form 
errors than the older children. However, they made 
comparatively more language, grammar, and punctuation 
errors. 
2. Girls wrote more letters than boys. They wrote of a 
greater variety of topics than did boys, and were more 
adventurous in their expression. Very many of the 
girls' letters were to friends of their own age, where-
as most of the boys' letters were written to adults, 
aunts, uncles, and other, to thank for gifts received. 
Boys' letters were somewhat more formal and respect-
ful in tone. Rural girls made more grammar and punctu-
ation errors than boys, but they made proportionately 
fewer language and letter-form errors than boys. 
Girls of both groups used more slang than boys, and 
more frequently employed interpolated laughter. 
3. Paragraphing was seldom correct, and sentence struc'i' 
ture was very poor. The run-on sentence appeared 
constantly, the incomplete sentence, frequently. 
4. Both Urban and Rural girls made more formal grammar 
errors than did boys. Errors in the use of the adjective 
occurred more frequently than error in the use of 
any other part of speech. Confusion of the adjective 
and the adverb was the largest single cause of error. 
Error in the person and the number of the verb 
occurred often. 
5. In all letters there was constant omission of 
punctuation. Use was purely incidental. In relatively 
few cases were punctuation marks used correctly. 
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r Both urban and rural boys made more errors in 
the use of punctuation than did girls. 
6. Letter-form was never good. Relatively few 
letters were written on stationery and those 
that were showed a lack of high standard of 
excellence. Letters were untidy, marked with 
ink spots, finger prints; and soiled erasures. 
Few rural children wrote in ink. On the whole, 
the letters gave evidence that little headway 
has been made toward teaching young children 
the science and art of letterwriting. 
5. Rank and Frequency of Errors 
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TABLE V presents the rank and frequency of the composition and letter-
form errors of rural boys and rural girls, and of urban boys and girls under 
four divisions: language, grammar, punctuation, and letter-form errors. 
Both rank and percentage of error are given in this table. 
a. Language Errors 
Language errors, which included approximately twenty-five per cent 
of the errors, are listed under three headings. Sentence structure ranked 
first and comprised 54 per cent of the language errors made. Paragraphing, 
which ranked second, included 21 per cent of the language errors. This last 
item might have been higher, but in the tabulation, when the entire letter 
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was written as one paragraph, only one score was marked under that heading, 
even though the letter should have been divided into a number of paragraphs. 
Other miscellaneous errors comprised 45 per cent of the errors under the 
heading. TABLE V presents the results of this investigation. Rank and fre-
quency of specific sentence structure errors and of the various types of 
errors included under the caption miscellaneous are tabulated separately 
in TABLES VI and VII. 
b. Formal Grammar Errors 
Formal grammar errors, which comprise only eight per cent of all errors, 
are listed under five headings. Verb errors ranked first and included 58.5 
per cent of the formal grammar errors. Incorrect person and number of the 
verb were the errors which occurred most frequently. 
Adjective-adverb errors ranked second and included 54 per cent of all 
formal grammar errors. The use of the adjective for the adverb was most 
frequent and the use of m for surelz and good for well vv·ere the out-
standing confusions of this type. 
Conjunction-prepos~tion errors wer8 third in rank and included 13 per 
cent of the formal grammar errors. Use of the wrong preposition was the 
source of most of these errors. Other preposition errors made were th·e 
confusion of the preposition and ~~e conjunction and the use of the pre-
position for the verb in such expressions as 11 should of". 
Pronoun errors, fourth in rank, included 10.3 per cent of the formal 
grammar errors. The case of the personal pronoun and the use of the pro-
noun with indefinite antecedent wer8 the errors of most frequent occurrence. 
The case of the relative and the case of the possessive gave only occasional 
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difficulty. 
Only 4.2 per cent of the formal grammar errors occurred in the use of 
the noun. More than half of the noun errors were made by rural girls. The 
only error of the noun type was the use of an incorrect plural form of the 
noun. 
It was significant to note that 72.5 per cent of all the errors con-
nected with the parts of speech were found in verb and adjective usage, and 
that three specific difficulties, person of verbs, number of verbs, and the 
use of the adjective for the adverb constituted fifty per cent of the error. 
For further details of this study consult TABLE V B. 
c. Punctuation Errors 
Punctuation errors far out-numbered other composition errors. Approxi-
mately 41 per cent of the errors were of this type. These are ranked under 
ten headings. The use of the capital fell under this classification more 
logically than under any other classification in this study. There were 
more errors in the use of capitals than in the use of any mark of punctuation 
The omission of the capital for the first word of the sentence was the item 
most frequently tabulated. Omission of capitals for proper nouns and 
unnecessary usage were next in frequency. In all misuse of capitals made 
up 22 per cent of the errors in this group. 
The use of the period holds second rank and is close in frequency to 
the use of the capital. The omission of the terminal period was constantly 
noted, as is evidenced by the 21 per cent error of this type. Omission of 
the period after an abbreviation and unnecessary usage were also frequent. 
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Error in the use of the comma, third in rank, constituted 17 per cent 
of punctuation errors. This percentage might have been higher if usage had 
been more frequent. Comparatively few of the sentences of fourth-grade 
children required commas. The rank of error is closely related to frequency 
of usage. Young children often pegin sentences with such expressions as 
~~ no, well, etc. and therefore the omission of the comma after such 
• 
introductory words was a source of much error. Many of the letters listed 
Christmas presents received, lessons studied, end other lists, and so the 
misuse of the comma in a series ranked second in the errors in use of the 
comma. Few cooonas were used unnecessarily as few were used at all. 
The interrogation mark, incorrectly used or omitted, constituted 12 per 
cent of the error. There were few cases of misuse, but very many cases of 
omission. ~~en misused, for the most part, it replaced the exclamation 
point. 
The apostrophe, omitted in contractions and possessives and.sometimes 
used unnecessarily, especially in verbs such as love's, ranked fifth in 
order of punctuation errors. The five types of error named; capitals, 
periods, commas,.interrogation marks, and apostrophe together made up 
85 per cent of the punctuation errors. The remaining 17 per cent of the 
error occurred respectively in: ~of the semicolon, 9 per cent; use of 
the hyphen, 5 per cent; ~ of the colon, 2 per cent; ~ of quotation 
marks, 2 per cent; and ~ of the exclamation point, 1 per cent. There 
were relatively few occasions of the use of these last five punctuation 
marks. 
The results of this study are presented in detail in TABLE V C. 
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TABLE V 
Rank and Frequency of Errors 
A. Language Errors 
Rural Urban Total Percentage 
Boys Girls Total Boys Girls Total of all Error 
Number of Letters 87 205 290 124 516 440 750 
Errors in: 
Sentence Structure 158 540 478 117 452 569 1047 54.0 
Paragraphing 126 170 296 76 281 557 655 21.0 
Miscellaneous 256 445 679 156 584 720 1599 45.0 
Total 500 955 1455 529 1517 1646 5099 100.0 
-
B. Formal Grammar Errors 
Errors in the use 
of: 
Verb 46 167 215 48 120 168 581 58.5 
Adjective-Adverb 24 145 169 22 145 167 556 54.0 
Conjunction-
Preposition 14 61 75 15 41 54 129 15.0 
Pronoun 14 50 64 2 56 58 102 10.5 
Noun 2 25 27 2 12 14 41 4.2 
Total 100 448 ~ 87 554 441 989 100.0 
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TABLE V (continued) 
c. Punctuation Errors 
Rural Urban Total Percentage 
Boys Girls Total Boys Girls Total of all Error 
Errors in the Use of: 
Capital 155 582 557 177 445 622 1159 22.0 
Period 217 276 495 195 454 629 1122 21.0 
Comma 101 296 597 102 564 466 865 17.0 
Interrogation 
Mark 79 179 258 74 260 554 592 12.0 
Apostrophe 78 215 295 58 255 291 584 11.0 
Semicolon 28 167 195 65 164 227 422 9.0 
Hyphen 29 78 107 7 51 58 165 5.0 
Colon 11 45 45 5 27 52 86 2.0 
Quotation Marks 4 24 28 9 56 45 75 2.0 
Exclamation Point 7 7 14 5 25 26 40 1.0 
Total 709 1667 2576 695 2057 2750 gQ§. 100.0 
D. Letter-Form Errors 
Heading 141 256 397 155 495 648 1045 51.5 
Close 92 232 534 100 591 491 825 24.7 
Spacing, Margin 71 196 267 85 257 540 607 18.5 
Salutation 61 85 146 67 165 250 576 11.0 
Miscellaneous 65 80 145 41 77 118 265 7.9 
Signature 19 95 114 50 81 111 225 6.8 
Total 449 944 1403 476 1462 1958 5541 100.0 
Grand Total 1758 4012 5780 1585 5170 6755 12555 
. 
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d. Letter-form Errors 
Letter-form errors, twenty-six per cent of all errors, are ranked under 
six headings, as follows: 1. errors in the heading, 31.3 per cent; 2. errors 
in the close, 24.7 per cent; 3. lack of~ in spacing ~margins, 18.5 per 
cent; 4. errors~ the salutation, 11 per cent; 5. miscellaneous errors, 7.9 
per cent; and 6. errors in the signature, 6.8 per cent. Many of these errors 
were omissions of capitals and of punctuation marks. Other types of letter-
form errors were poor spacing and crowding. Further information concerning 
this topic is given in Table V D. 
e. Specific Sentence-Structure Errors 
Some of the sentences in these letters were of such an involved and 
faulty nature that it was impossible to understand the message which the 
writer wished to convey. It is to be hoped that, in some cases, the 
recipient of the letter was more enlightened than the casual, accidental 
reader. Errors in the sentences were tabulated under six headings with rank 
and comparative frequency as follows: 1. ~-~ sentences, 68.9 per cent; 
2. incomplete sentences, 21.5 per cent; 3. redundant sentences, 4.5 per cent; 
4. sentences with double subject, 2.0 per cent; 5.ambiguous sentences, 2.0 
per cent; and 6. sentences with misplaced modifier, 1.3 per cent. 
The first group might well be called more often "run-on-and-on" 
sentences. Whole letters, which told of a variety of incidents, from 
salutation to close were one long sentence. The young children's minds flew 
from one subject to another with youthful activity and as quickly reverted to 
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a previous subject. Consciousness of such items as terminal periods and 
initial capitals seemed to slow up the thought processes and, in most cases, 
subtracted from the spontaneous enthusiasm of the writer. This was especiallJ 
true of girls' letters which were far less conventional than the letters of 
boys. There was more evidence of parental persuasion in the case of the 
boys' letters. These latter were more often written to aunts, uncles, adult 
friends and relatives, to thank for Christmas or birthday gifts. The girls' 
letters were more frequently written to girl friends in other cities or towns 
and there seemed more of the friendly exchange of ideas and experiences. 
Vital interest in the message caused the "run-on-and-on" character of the 
sentences. 
The incomplete sentence which ranked second to the run-on sentence 
appeared usually in the more conventional and formal letters. In these 
letters also punctuation was scattered more liberally and letter-form was 
better observed. These were the letters that began with a statement 
equivalent to, "Mother says I have to write and thank you for--- 11 , and the 
letters were usually written to adults. 
The last four types of sentence-structure error appeared much less 
frequently and included less than ten per cent of all errors of this cate-
gory. Some of the ambiguous sentences, and those in which the modifier was 
misplaced resulted in rather astonishing statements. 
TABLE VI presents in detail the rank and frequency of the specific 
sentence-structure errors. 
f. Specific Miscellaneous Errors 
Miscellaneous COI!lposition errors are tabulated under eleven headin.Q'S 
92 
The first in rank of frequency is a not very serious matter, the number not 
written out. This error included 52 per cent of all the miscellaneous errors. 
Next in rank was the homonym error, which included 26.1 per cent of the 
errors. Confusion of to, .12.£, and two, of there and their, and a few similar 
homonyms made up most of the errors of this type. These two errors together 
made up more than half of the miscellaneous errors. 
The rank and frequency of other miscellaneous errors are given in 
TABLE VII. It is at first surprising to find that girls seem more inclined 
than boys to use slang, vulgarism, and interpolated laughter in their letters. 
However, it must be remembered that girls' letters were more frequently writ-
ten to their equals than were boys' letters. If it be remembered that girls' 
letters were in general more familiar, the greater prevalence of such usage 
need not be surprising. It is to be expected that there will be more respect 
and a higher standard of personal excellence in letters of children to adults 
than in letters of children to other children. 
g. Summary 
Conclusions from the rank and frequency investigation may be briefly 
stated as follows: 
1. The four main types of errors had the following 
frequency: punctuation, 41 per cent; letter-form 
errors, 26 per cent; language errors, 25 per cent; 
and grammar errors, 8 per cent. 
2. A few basic punctuation errors were responsible for 
r 
r 
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TABLE VI 
Rank and Frequency of 
Specific Sentence-Structure Errors 
Rural Urban Total Percentage 
Boys Girls Total Boys Girls Total of all Error 
Number of Letters 87 205 290 124 516 440 750 
Run-on Sentence 104 212 516 86 520 406 722 68.9 
Incomplete 
Sentence 25 76 101 21 105 124 225 21.5 
Redundant 
Sentence 4 24 28 5 12 17 45 4.5 
Double Subject 2 12 14 0 7 7 21 2.0 
Ambiguous 
Sentence 0 9 9 4 7 11 20 2.0 
Misplaced Modifier 5 7 10 1 5 4 14 1.5 
Total 158 MQ £l.§. 117 452 569 1047 100/~0 
r 
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TABLE VII 
Rank and Frequency of 
Specific Miscellaneous Errors 
Rural Urban Total Percentage 
Boys Girls Total Boys Girls Total of all Errors 
~umber of Letters 87 205 290 124 516 440 750 
Number not written out71 145 214 27 208 255 449 52.0 
Homonym Error 46 67 115 56 112 148 261 26.1 
Word Omission 56 55 71 29 50 79 150 10.7 
Word Incorrectly Used 20 45 65 5 60 65 128 9.1 
Unnecessary 
Abbreviation 15 59 54 5 42 47 101 7.5 
Unnecessary word 8 51 59 5 16 21 60 4.5 
Syllabication 5 18 21 8 28 56 57 4.0 
Slang, Vulgarism 9 16 25 2 17 19 44 5.1 
Unnecessary Repitition 9 15 22 9 15 22 44 5.1 
Interpolated Laughter 10 14 18 5 15 18 56 2.6 
Nonparallel 
Construction 4 14 18 0 15 15 57· 2.5 
Double Negative 5 10 15 7 10 17 52• 2.5 
Total 256 445 679 156 584 720 1599 100.0 
initial capital, interrogation mark, and the comma 
in series were constantly omitted. These should be 
comparatively easy punctuation usages to teach fourth-
grade children. In the case of omission of terminal 
period and of initial capital, however, lack of sen-
tence sense was the root of the error, and it is not 
easy to develop a sentence sense in fourth-grade 
children. 
5. Apparent lack of high personal standard probably 
accounts for the rank of letter-form errors. 
4. The run-on sentence caused most of the language error. 
5. Drill on three specific errors could eliminate much of 
the formal grammar error: person ~ verbs, number in 
verbs, and the distinction between the adverb and the 
adjective. 
6. Of the most specific miscellaneous errors the homonym 
error is the most frequent. A few confusions appeared 
constantly: ~' too, and two, and also there and 
their. These homonyms are simple enough for us to reasonably 
hope for correct usage from fourth-graae children. 
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CHAPTER V 
C6MPARISON WITH SIMILAR INVESTIGATIONS 
1. Similar Investigations 
A scientific investigation of the rank and frequency of errors in 
children's writing can be an aid in determining minimal essentials for a 
course in English in the elementary grades. One can feel more secure and 
place more faith in the conclusions from such an investigation if the 
results are checked by comparison with the results of similar studies. An 
opportunity for such a comparison is offered in the case of this investigatio • 
The letters used in this study were a part of the children's life 
letters collected by Dr. James A. Fitzgerald (28) for his investigation of 
vocabulary, spelling errors, and situations of children's letters written 
in life outside the school. The original collection consisted of approximate 
ly forty-two hundred letters which were written by fourth, fifth, and sixth-
grade children of forty-one states and four foreign countries. All these 
letters were spontaneous letters, written principally outside the school. 
All had gone through the mail and neither writer nor receiver had originally 
intended they should be used for any such investigation. Spontaneity and 
freedom were sought in the writing situation. On these letters, the con-
tributor indicated the writer's age, sex, grade, and place of school atten-
dance. In this present inves~igation seven hundred thirty social letters 
were used. 
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Two other investigations of a very similar nature have been made. 
Kremer (47) made a study of six hundred eleven letters of the same collection, 
written by sixth-grade children, to determine types and frequency of errors. 
Later, Geoghegan (29) investigated composition, letter-form and word-usage 
errors in seven hundred forty-eight letters of this collection, written by 
fifth-grade children. Materials used in both of the studies were similar 
to the materials used in this investigation; grade level differed in each 
study. A comparison of the results of these three independent studies 
ought to yield interesting conclusions. 
2. Selection of ~ Common Basis for Comparison 
The classification of errors in the three studies was different. The 
check lists for tabulating errors were not the same. Kremer examined six 
hundred eleven letters, Geoghegan, seven hundred forty-eight, and in this 
investigation seven hundred thirty letters were examined. Therefore an 
absolute comparison of frequency of error would not be satisfactory. It 
seemed necessary to select a common basis for comparison. In the first place 
a definite check list, which would render possible the comparison of errors 
under the three previous classifications, must be decided upon. It was 
found possible to compare errors under the headings used in this investiga-
tion, but it was not possible, because of difference in grouping, to extend 
the comparison to the subheadings or to specific errors of any one study. 
General conclusions could be drawn from the rank of these specific errors. 
The second difficulty arose from the difference in the number of 
r 
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letters of each investigation. The first plan to obviate this difficulty 
was to determine the number of errors of each type per letter by dividing 
the number of errors of each type by the number of letters. This plan was 
found to require, in some cases, tables with many deeimals. This rendered 
the reading of the tables difficult. Therefore in the final tables the 
average number of errors per hundred letters appear. Decimal places could 
thus be obviated. 
5. Comparison of Errors of 
Fourth, Fifth, and Sixth-Grade Children 
TABLE VIII shows the number of errors per hundred letters, which were 
made by urban children in each of the three groups of letters, fourth, 
fifth, and sixth grade. TABLE IX shows the errors per hundred letters of 
rural children. 
Before examining these errors in detail, there are two facts which 
should be called to mind if comparisons are to be significant: l. Length 
of letters increased consistently from fourth to sixth grade; 2. Complexity 
and variety of style and vocabulary incfeased consistently from fourth 
to sixth grade. 
Both of these facts affected the tabulation. Though sixth-grade 
children had a greater amoynt of error than fifth-grade children, and 
these latter had a greater amount than fourth-grade children, it should be 
remembered that in each case advanced grade children wrote longer letters 
with more varied composition style. 
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TABLE VIII 
Comparison of Average Number of Errors per 
Hundred Letters of Children 
of Urban Schools 
Urban Boys Urban Girls 
Fourth Fifth Sixth Fourth Fifth Sixth 
Language 
Paragraphing 61 107 56 89 87 56 
Sentence Structure 94 128 175 145 115 269 
Miscellaneous 110 270 255 185 250 558 
Total 256 505 464 417 452 665 
Grammar 
Verb 58 57 54 58 45 94 
Noun 2 2 5 4 1 15 
Pronoun 2 7 17 11 8 44 
Adjective-Adverb 18 51 62 46 40 90 
Conjunction-Preposition 10 10 0 12 1 5 
Total 1Q 77 158 111 95 244 
Punctuation 
Capitals 142 144 269 141 119 267 
Periods 157 78 126 157 65 160 
Interrogation Mark 60 59 46 82 49 68 
Exclamation Point 5 5 2 7 8 15 
Colon 4 4 5 8 10 6 
Semicolon 51 8 15 52 14 21 
r 100 TABLE VIII (continued) 
Urban Boys Urban Girls 
Fourth Fifth Sixth Fourth Fifth Sixth 
Quotation Marks 7 57 21 11 57 55 
Apostrophe 47 81 80 74 65 102 
Comma 82 195 555 115 270 425 
Hyphen 6 5 1 16 8 0 
Total ~ 616 916 645 665 1095 
Letter-Form 
Heading 125 96 256 156 85 279 
Spacing, Margins 67 106 86 81 118 88 
Salutation 54 60 118 52 57 125 
Close 81 155 200 125 112 249 
Signature 24 54 126 26 51 152 
Miscellaneous 53 71 154 24 58 154 
Total 584 502 ~ 462 459 1045 
Grand Total 1278 1700 2458 1655 1647 5045 
r 
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TABLE IX 
Comparison of Average Number of Errors per 
Hundred Letters of Children 
of Rural Schools 
Rural Boys Rural Girls 
Fourth Fifth Sixth Fourth Fifth Si:ath 
Language 
Paragraphing 145 155 65 84 88 60 
Sentence Structure 159 207 254 162 170 540 
Miscellaneous 260 551 400 218 505 465 
Total 564 695 697 464 561 865 
Grammar 
Verb 55 62 155 82 41 98 
Noun 1 4 44 12 1 27 
Pronoun 16 9 41 25 4 52 
Adjective-Adverb 28 54 65 71 88 100 
Conjunction-Preposition 16 15 0 50 11 1 
Total 116 144 501 220 lli 258 
Punctuation 
Capitals 178 227 295 185 112 462 
Period 249 145 180 156 78 264 
Interrogation Mark 91 96 46 88 77 77 
Exclamation Point 8 4 12 5 2 15 
Colon 14 2 5 21 5 14 
Semicolon 52 1 54 82 14 22 
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TABLE IX (continued) 
Rural Boys Rural Girls 
Fourth Fifth Sixth Fourth Fifth Sixth 
Quotation Marks 5 51 20 12 62 29 
Apostrophe 90 82 98 106 84 15 
Comma 116 211 407 145 247 520 
Hyphen 55 5 0 58 9 0 
Total 816 800 1095 814 678 1580 
Letter-Form 
Heading 162 122 551 126 80 242 
Spacing, Margins 82 148 97 96 124 95 
Salutation 70 69 118 42 44 158 
Close 117 145 261 114 156 250 
Signature 22 25 166 46 45 149 
Miscellaneous 75 92 171 59 47 158 
Total 528 601 11.2.1: 465 477 1012 
Grand Total 2024 2258 5257 1961 J&§l 5515 
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a. Paragraphing 
Fourth and fifth-grade children made far more errors in paragraphing thaz 
did sixth-grade children. There was little difference in the amount of error 
made by fourth and fifth-grade children. This topic is generally not taught 
before the fifth grade so, that the amount of error decreases considerably 
after this grade, is gratifying. The immaturity and ubiquity of the young 
mind is evidently accountable for the amount of error of this type in the 
two lower grades. One seldom finds two consecutive sentences of the young 
child to have any connection with each other. Even a small beginning of log-
ical connection between sentences can be the fruit only of several more years 
of mental training. Fifth-grade children made an approximate average of 104 
such errors per hundred letters. Sixth-grade children reduced the average to 
fifty-nine errors per hundred l~~ers. This improvement is gratifying. 
b. Sentence Structure 
The increase from grade to grade of the amount of sentence structure 
error is evidence of ineffective teaching, or great carelessness on the 
part of the child. The approximate average amount of error in sentence 
structure per hundred letters is: Fourth-grade children, 114 errors; fifth-
grade children, 155 errors; sixth-grade children, 204 errors. The run-on 
sentence was the chief source of error found in all three investigations. 
The rapid increase of this type of error should give cause for concern. 
Symonds and Daringer (85) make an interesting statement concerning the 
significance of sentence structure: 
Growth in the power to form complete, concise, 
balanced, consistent sentences is an ind7x of ~~ growth 
in clear and accurate thinkin~. l85 - 501 
104 
If this be true, then the existing situation, apparent from these three 
investigations, carried important implications. 
c. Miscellaneous Errors 
There is marked increase from fourth to sixth grade in the load of 
miscellaneous errors. The same specific types of errors predom nate in the 
three investigations. The chief of these were number not written £B1 and 
homonym errors. Both of these are comparatively easy English topics to 
teach. One is largely a mattsr of spelling but the most frequent homonym 
errors: to,~, and two, and there and their are simple enough to be master d 
beforc fourth-grade level. The existing prevalence of such errors is an 
indication of leek of standard of excellence in work. Motivation, rather 
than information, is necessary to prevent the frequent recurrence o·f these 
two errors. 
d. Formal Grammar Errors 
There is no significant difference between the amount of formal grammar 
error at fourth and fifth-grade levels. This type of error, however, more 
than doubles in amount from fifth to sixth grade. There seems to be no othe 
excuse for this situation than an incr8asing want of care at this stage. 
In all three investigations, the three specific types of errors which cause 
most of the difficulty are: person in verbs, number in verbs, and distinc-
tion between the adjective §:lli!. the adverb. Consistent drill on these three 
errors should eliminate a large percentage of the total error. Motivation, 
r 
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too, should evoke more effort and cooperation on the part of the child. 
One should reasonably hope for improvement rather than increased error in 
these three types of difficulty from fourth to sixth grade. 
e. Punctuation Errors 
Very slight decrease in amount of punctuation error occurred from 
fourth to fifth grade. However, from fifth to sixth grade, the amount of 
punctuation error almost doubled. The average number of errors per 
hundred letters rose from 689 to 1121 between these two grades. ~is great 
increase is regrettable. It is possible that composition usage at sixth-
grade level is more advanced than at fifth-grade level but the span of 
difference in amount of error is too great to be ~raced to this single 
cause. Mechanics should improve apace with composition style. Carelessness, 
and a lack of high personal standard of excellence must be the basic cause 
for this sityation. Motivation and careful instruction in a few essential 
punctuation usages should eliminate much of the error. In all the investi-
gations omission of terminal period, the interrogation mark, and the comn~ 
were sources of much of the error. Essential uses of capitals also were 
wanting. Fine points of distinction were not the causes of most of the errors 
as these uses were relatively infrequent. 
f. Letter-Form Errors 
Letter-Form errors concerned only specific uses in connection with the 
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heading, salutation, close, signature, spacing, and legibility of the 
letters. It is surprising to find increase from grade to grade in this 
type of error. The average errors per hundred letters of this error from 
year to year were as follows: fourth grade, 459 errors; fifth grade, 505 
errors; sixth grade, 1055 errors. This is definite evidence of increased 
carelessness from year to year. There is no other condition which can 
affect this situation. The body of the letter was not included in these 
tabulations and it is only in the bofly of the letter that there can be 
any reason for increase of errors. 
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
The problem of this investigation was two-fold: a. to discover the 
language, grammar, punctuation, and letter-form errors of fourth-grade 
children's letters, written in life outside the school; and b. to analyze 
the.se errors to determine the effect of age, sex, and place of school 
attendance upon the amount of error. A further project was undertaken to 
compare the results of this investigation with the results of similar inves-
tigations at other grade levels, namely fifth and sixth grades. 
The purpose of this study and the later comparison with other studies 
was likewise two-fold. It was the belief of the writer that the investiga-
tions of such errors and their analysis might be an aid in selecting and 
grading the minimal essentials in an English curriculum. It was also her 
belief that the frequency and persistence of such errors might determine 
the relative amount of time and stress which should be placed upon the 
teaching of the various forms, incorrectly used. 
The mate.rials used in this investigation were S13Ven hundred thirty 
social letters, written by fourth-grade children in life outside the school. 
These letters were a part of the forty-two hundred letters collected by 
Dr. James A. Fitzgerald (28). Other letters of this collection were used in 
the studies whose results were compared with the results of this study. 
Geoghegan (29) used seven hundred forty-eight fifth-grade children's letters 
and Kremer (47) used six hundred eleven sixth-grade children's letters, all 
of the same collection. 
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The seven hundred thirty fourth-grade children's letters contained 
approximately eighty-five thousand running words with an average of 117 
words per letter. The letters contained a grand total of 12525 errors. 
The average number of errors per letter was 17.15. 
The age levels of the children who wrote these letters were: nine 
years old, ten years old, and other ages, mostly older. Nine-year old 
children wrote 585 letters which averaged 125 words per letter and 
comprised approximately forty-seven thousand running words. These 
letter~ of nine-year old children of fourth-grade level contained a 
total of 6665 errors. The average number of errors per letter was 17.51. 
Ten-year old children wrote 157 letters which averaged 125 «Ords per 
letter and comprised approximately nineteen thousand, five hundred words. 
These letters of ten-year old contained a total of 2824 errors. The average 
number of errors per letter for ten-year old children was 17.98 errors per 
letter. Children of other ages wrote 188 letters, which averaged 98 words 
per letter·and·comprised approximately eighteen thousand, five hundred 
running words. These letters of fourth-grade children of other ages con-
tained a total of 5056 errors. The average number of errors per letter 
for children of other ages was 16.15 errors per letter. 
Boys wrote 211 letters, which averaged 105 words per letter, and 
comprised approximately twenty-two thousand, one hundred running words. 
Boys' letters, which averaged 15.84 errors per letter, contained a total 
of 5545 errors, Girls wrote 519 letters, which averaged 121 words per 
letter, and comprised approximately sixty-two thousand, nine hundred 
running words. Girls' letters, which averaged 17.70 errors per letter 
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contained a total of 9182 errors. 
The 450 letters of urban children contained approximately forty-eight 
thousand, seven hundred running words. These letters averaged 114 words 
per letter. Letters of ur~ children, which averaged 15.71 errors per 
letter, contained a total of 6755 errors. The 290 letters of urban 
children contained approximately thirty-six thousand, three hundred run-
ning words. These letters averaged 125 words per letter. Letters of 
rural children, which averaged 19.90 errors per letter, contained a total 
of 57,70 errors. 
1. Language Summary 
The average number of language errors per letter for all letters at 
fourth-grade level was 4.51. The effect of age on the amount of error is 
evid'ent from the following facts. For nine-year old children, the average 
number of language errors per letter was 4.11; for ten-year old children, 
4.68; for children of other ages, 4.55 errors per letter. 
Girls made considerably more language errors than did boys. The 
apparent difference, however, becomes less significant when we recall that 
letters of girls were longer than were letters of boys. Boys made 4.21 
language errors per letter; girls made 4.41 language errors per letter. 
Place of school attendance showed greater effect upon the amount of 
language error than had either age or sex. Rural children made an average 
of 5.22 language error.s per letter; urban children averaged only 5.59 
er letter. 
110 
Comparison with studies of errors at fifth and sixth-grade levels 
showed constant increase of errors from class to class in the amount of 
language error per letter. The greatest increase occurred between fifth 
and sixth grades. At sixth-grade level, the only specific error which de-
creased in frequency to anf significant extent was paragraph division. 
Other errors almost doubled at this st~e •. 
In all of these studies, and also in the majority of the studies 
reviewed in Chapter II, a few persistent errors appeared constantly. There 
seemed little improvement in usage from grade to grade. A lack of sen-
tence sense was the root of much error. It seems probable that much could 
be obtained if children would be encouraged to use more simple, concise 
sentences. The effort to express themselves more clearly should develop 
in children clearer thinking. 
2. Formal Grammar Summary 
The average number of formal grammar errors per letter for all letters 
at fourth-grade level was l.BO. The amount of formal grammar error decreas 
for each age level. The average number of errors per letter for each age 
level was as follows: nine-year old children 1.44; ten-year old children 
1.52; children of other ages, mostly older. .90. 
Boys were more correct ln their grammar usage than were girls. The 
average for each group was: boys, .92; girls, 1.66 errors per letter. 
The difference is rather surprising. It should be noted in this connection 
that girls were more spontaneous and adventurous in their expression than 
were boys. they used grammatical forms more freely than boys and there-
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fore exposed themselves to more frequent error. The confusion of the 
adjective and the adverb was the most constant source of error, and boys 
formed to a great extent simple noun-verb sentences, unadorned by adverbs 
or adjectives. 
Urban children were more correct than were rural children. Urban 
children made only .91 errors per letter, while rural children made 1.58 
formal grammar errors per letter. The content of the letters often proved 
that fourth-grade children in rural schools were unable to attend school 
regularly. Frequently absence from school was mentioned. The lonely 
child at home for the day seemed often to seek companionship in letter 
writing and, in very many cases, the letters used in this investigation were 
the result of such lonely hours. Inclemency of weather, illness, distance 
from school, and many other causes kept the rural children home from 
school. This frequent absence may be largely responsible for the 
greater amount of error in letters of rural children than in letters of 
urban children. 
The same specific formal grammar errors occurred most frequently in 
all letters: the use of the adjective for the adverb, error in person and 
in the number of the verb, and the use of the wrong preposition. 
In comparing the results of this study with the results of the 
studies of Geoghegan (29) and of Kremer(47) some improvement in formal 
grammar usage was apparent from fourth to fifth grade, but the amount 
of error per letter more than doubled from fifth to sixth grade. This 
increase in amount of error seems to be the result of carelessness and 
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a lack of high standard of personal excellence in workmanship. 
5. Punctuation Summary 
There was more error in punctuation than in any other composition 
usage in these 750 letters of fourth-grade children. The average number of 
punctuation errors per letter was 7.10. Ten-year old children made more 
errors than their younter or older classmates. Fewer errors were mady be 
fourth-grade children eleven and older, than by either nine or ten-year old 
children. The average number of errors for each group was: nine-year old 
children, 6.89; ten-year old children, 7.78; children of other ages, 6.72. 
Boys made fewer punctuation errors than did girls, the average for 
each being: boys, 6.87; girls, 7.55 errors per letter. Place of school 
attendance had more significant effect upon the amount of punctuation error. 
Urban children made 6.02 errors per letter; rural children made considerably 
more errors per letter, their average being 8.18. 
The same specific punctuation errors appear with marked consistency 
in all letters. Error through omission occurred very frequently. There 
were comparatively few errors of misuse, as punctuation was seldom used 
at all. The specific punctuation omissions of constant repetition were: 
omission of terminal period, omission of interrogation mark, omission of 
capital for the first word of a sentBnce, and omission of the comma after 
words of introduction and in a series. These specific errors prevail in 
other investigation of errors in children's writing. 
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Comparison with punctuation errors made by fifth and sixth-grade 
children in their letters revealed some improvement in fifth-grade letters 
over fourth-grade letters. Marked increase in amount of punctuation 
errors occurred from fifth to sixth-grade level, the result, to some 
extent, of the use of less simple and concise sentences. 
4. Letter-Form Summary 
In these letters, fourth-grade children showed little care for 
letter form. The type of stationery on which many of the letters were 
written rendered difficult the observs~ce of some of the standards of good 
form. Very small sized pucture stationery, or sheets of paper taken from 
a tablet or notebook were the usual mediums of writing. Many of the letters 
were written in pencil. Few were properly placed on the paper, and margins 
were usually omitted. 
The average number of letter-form errors per letter for all fourth-
grade children was 4.55. The middle group, that is, ten-year old children 
wrote letters of the pest form. The average for the different age groups 
were: nine-year old children, 4.45 letter-form errors per letter; ten-
year old children, 4.54; children of other ages, 4.45 letter-form errors 
per letter. 
Boys observed accepted letter form with greater care than did girls. 
The averages for each were: boys, 4.56 errors per letter; girls, 4.65 
errors per letter. The difference was slight. Urban children showed more 
care than did rural children. There was not significant-difference, however 
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as rural children averaged 4.96 letter-form errors per letter and urban 
children averaged 4.25 errors per letter. 
Specifically, most of the errors were through punctuation omission 
and incorrect use of capitals, especially in the heading and the close of 
the letter. However, the position of the letter on the paper, legibility, 
and neatness left much to be desired. Earnest effort on the part of 
teachers to motivate the children to greater care and to impress upon 
them a high standard of excellence in workmanship, which will carry over to 
out of school writing, is necessary. 
Comparison with studies of letter writing at fifth and sixth-grade 
levels reveals consistent increase in amount of error from fourth to sixth 
grade because of growing lack of care. Letter-form errors double from 
fourth to fifth grade, significant especially because we should hope for 
consistent improvement in letter form from grade to grade. 
5. Conclusions 
The recent trend in English research, to determine the minimal 
essentials in elementary language and grammar, has resulted in a number of 
studies of frequency of usage and frequency of error. Nearly all types 
of child and adult writing have been exam~ned to determine the social 
usefUlness and extent of error in language, grammar, and punctuation. 
Some investigations have been concerned with errors made by the child and 
the adult in oral English. A number of the more recent studies have been 
concerned mainly with letter writing, as this form of written English is 
eans b which man adults communicate their ideas emotions and 
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Experiences in writing. Since letter writing is of such importance later, 
it would seem well for the school to place special emphasis on this form 
of ~Titten English. 
In general, punctuation, language, and grammar usage in letter writing 
is the same as that employed in other types of writt~n composition. There 
are, however, a few specific standards of good form which apply to letter 
writing, and to no other type of written English. Results of the investi-
gations of the different types of material are similar. These indicate 
that a few errors, constantly repeated, constitute a large percentage of 
the total error made. They also give conclusive evidence that the most 
persistent errors do not sufficiently decrease in number from year to year. 
Since the same types of errors persist from grade to grade, it would 
seem advisable to organize the English curriculum on a spiral basis, teach-
ing similar materials each year, but pacing them, so that more difficult 
usages of each type will be offered each succeeding year. Material should 
be selected and organized so as to provide oppertunity for the mastery of 
correct usage in all forms where errors have been found to be common. 
Special exercises should be provided where errors have been found to be most 
persistent. 
To achieve the highest objectives in English - effective use of lang-
uage, clarity, precision, organization, force, fluency, and choice of 
words - the English course must be so organized that it provide a consis-
tent and concentrated attack on English difficulties from second grade 
through the high school. Such a course, to be most effective, should in-
clude a survey test at the beginning of each unit. This survey test would 
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reveal the needs of each pupil and thus make individual instruction possible. 
It would also direct the attention of the pupil to his own deficiencies and 
motivate the learning process. To further s-timulate the enthusiasm of the 
pupilc the course of study should provide an achievement test at the end of 
each unit. This achievement test would afford the pupil a means to measure 
his progress. 
Thus, the English course should provide concentrated drill on forms 
shere errors have been found to be most common and most persistent, with 
items stressed in proportion to their importance and difficulty of retention. 
In this way we may hope to advance in a systematic procedure toward complete 
mastery of the mechanics of English. At the same time consistent training 
in correct letter form should give the child the assurance that comes from 
certainty that he knows. Children should be encouraged to write their 
school letters on appropriate stationery, as only by so doing can they learn 
how to place a letter on letter paper. It would be well to have all letters 
sent to friends or classmates. The r~alization that the letter will be sent 
and an answer probably received, provides a stimulating and motivation force 
that is genuine and real. By cr~ating an enthusiastic atmosphere in the 
letter writing situation, the school can develop in the pupil pride in work. 
The child can best know what will interest his friends by examining what he 
himself is eager to learn in the letters he receives. 
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